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PROJECT DESCRIPTION: 
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Area III is a subdivision of an urban school district that has experienced an 
increasing proportion of socio-economic disadvantaged students. This fact is borne 
out by the common boundaries Trdth the Model Cities program in Portland, Oregon. A 
research of the possible approaches to developing an awareness of career and consumer 
education concepts is of greatest importance among primary grade teachers. Goal-based 
instructional planning and development is thought to be an integral part of meeting 
the need for developing an awareness of specific aspects of career and consumer ed- 
ucation curricula. 

Purpose 

The purpose of this project is to investigate the fact that there is a true 
deficiency in the school experiences of children in primary grades for creating an 
awareness of career, consum* r, and readin^r skill goals. This study will attempt to 
identify primary prade-level materials that might be useful in helping children 
secure a personal identity and increased awareness of himself in relation to the 
social and economic systems around him. 



Procedures and Outcomes 



Although, career and consumer education has seemed an unlikely curriculum 
area for children in rrades 1 - 3^ this project vrLll investirate, study, and iden- 
tify the content of teaching materials, textbooks, and classroom media commonly used 
in the reading and language arts curriculum in Portland Public Schools. 

Major project activities : l) Pertinent course-level goals for career consumer 
education and readinf' skills instruction were developed; 2) reading and language 
arts materials were studied for content related to career and consumer education; 
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3) teachers were surveyed as to their current thoughts and classroom procedures in 
the teaching of career and conf3umer education concepts # 



Outcomes of the project ; l) A goal -based criteria checklist was developed 
for identifying and classifying the content in language arts textbooks; 2) a 
field-survey questionnaire instrument was developed and yield from this survey 
will be presented; 3) Prototype Teaching materials and instructional g^uides were 
developed, field-tested and evaluated by users; It) a syllabus for training class- 
room teachers in the use of the instructional guides and related teaching activitie 
was developed; 5) an outline of a dissemination brochure was developed and will be 
printed before September 197^1 • 

This project has been refunded for its exemplary phase during the 197U-75 
school year. 
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A» Background and Instruction 
Goals and Objectives 

Teachers are becominf^ more aware of public and professional demands 
that children become more knowledpeable of the social and economic systems of 
our nation. VJithin the existing curriculum and its materic the development 
of an awareness for concepts pertinent to the social and economic systems seems 
possible. Primary grade teachers need to be offered guidelines for helping 
students relate the social, historical, and economics content that exists at 
the present time in regular curriculm materials to the broader, more subtle 
concepts of career and consumer education. 

Instead of expecting teachers to add another component to their 
schedule, an effort should be made to investigate the existence of concepts 
and content vathin current classroom materials and textbooks. The concepts 
of career education must become interrelated with the child's development of 
skills for buying and selling. Through readin<^, discussion, writing, and in- 
volvement in classroom activities the primary school youngster must acquire a 
personalized set of values and skills to cope with our technological society. 

There is an immediate concern to study, survey, classify, and imple- 
ment several goals for realistically planning and developing management materials 
for effectively creating an awareness for career and consumer education concepts 
among children in grades K-3, 

1.0 An Effort should be made to determine the existence of consumer and career 
education concepts within existing materials used by teachers in grades K-3» 

2.0 There is a need to survey the incidence and the nature of application of 
consumer and career education awareness concepts in K-3 classrooms in selected 
primary schools in Area III, Portland Public Schools, 

3«0 There is a need to survey the methods and materials actually used in teaching 
awareness of consumer and career education concepts within reading and language 
arts curriculum in K-3 classrooms in selected primary schooxs in Area III, ' 
Portland Public Schools, 

li.O There is a need to develop prototype teaching guides and supplementary 
management tools for coordinating reading and language arts program goals with 
consumer and career education program goals at the awareness level. 

5.0 The prototype teaching guides and supnlementary management materials should 
be field-tested and evaluated for effectiveness and acceptability among teaching 
staff . 

6.0 There is a need to identify the program and course level goals for consumer 
education that relate to career education program goals. This amalgamation 
would be suited to purposes for identifying and organizing materials for teach- 
ing an awareness of these concepts among children in grades K-3, 



ERIC 



COMMITTEE MEMBFRSHIP 



-2. 



Course Goals Checklist 

Warren Rathbun 
Justine O'Reilly 
Ralph Hodges 

Reading Materials Study 

Marie Mansfield 
Lydia Roy 
Eleanor Swanson 
Helen Dobbeck 
Cheryl Lindley 
Roberta Nolan 



Career Education Coordinator 
Consumer Education Coordinator 
Project Director 



Classroom 
Classroom. 
Classroom 
Classroom 
Classroom 
Classroom 



teacher 
teacher 
teacher 
teacher 
teacher 
teacher 



Area III 
Area III 
Area III 



Kerns School 
Eliot School 
Edwards School 
Hollyrood School 
Edwards School 
Fernwood School 



Survey-Questionnaire Development 



Tfl-llian Beck 
Glenn Noble 
Ralph Hodges 



Principal 
Principal 
Project Director 



Normandale School 
Kerns School 
Area III 



Inservice Course Development 



Bruce Craft 
Ralph Hodges 



Principal 
Project Director 



Prototype Instructional Guides Development 



Elaine Bates 
Robert Harold 
Merle Bradford 
Lydia Roy 
Emma Fowler 
Linda Morton 
Cheryl Lindley 
Judy Ityde 
Eleanor Swanson 



Principal 
Principal 
Principal 
Classroom 
Librarian 
Classroom 
Classroom 
Classroom 
Classroom 



teacher 

teacher 
teacher 
teacher 
teacher 



Hollyrood School 
Area III 



Irvington School 
Eliot School 
Edwards School 
Eliot School 
Eliot School 
Eliot School 
Edwards School 
Irvington School 
Edwards School 



Materials - Use/Field Study Coordinators 



Marie Mansfield 
Mabel Beardon 
Helen Pomeroy 
Grace Schaad 
Shirley Concannon 
Nancy File rt sen 

Advisory 

Warren Rathbun 
Justine O'Reilly 
Elisa Reckendorf 
Donna Bellcoff 
Marion Dupuy 
Sharon Blair 
Nancy VJaller 



Classroom 
Classroom 
Classroom 
Classroom 
Classroom 
Classroom 



teacher 
teacher 
teacher 
teacher 
teacher 
teacher 



ERLC 



Career Education Coordinator 
Consumer Education Coordinator 
Consumer Education Coordinator 
Readinr: Specialist 
Classroom teacher 
Classroom teacher 
Classroom teacher 

l~ 10 



Kerns School 
Kellogg School 
Hollyrood School 
Irvington School 
Edwards School 
Irvington School 



Area III 
Area III 
Area III 

Educ. Support Personnel 
Bucltnan School 
Normandale School 
Humanities Council 



-3- 



Educational Setting 

This project was limited to classroom teachers in six primary elementary- 
schools of Area III, Portland Public Schools, Twenty-two classroom teachers and 
principals in six primary schools participated in this project to varying degrees 
and x%'ith slightly different job roles. Job descriptions for each committee are 
described in Appendix A» The classroom teachers who used the experimental, proto- 
type materials met with approximately 160 students in their classrooms. Although 
there were a potential of 600 primary grade students who may have received instruc- 
tion with experimental materials they were not involved during the 1973-7ii school 
year. 

B# Main Procedures and Accomplishments 

The Checklist of Related Course-level Goals 

Two participatinc* principals and the Project Director selected the course- 
level goals from the Consumer Education, Career Education and Reading Goal collections 
that have been approved by teacher and administrative committees. The selected goals 
were finally approved by the respective Area III coordinators for use in identifying 
reading and language arts content that students in grade 3 might benefit from in 
creating an awareness of these objectives. 

The course goals represented on the checklist were further approved by 
the advisory committee and were subjected to evaluation by primary teachers through 
the survey and questionnaire instruments. Assessment of the effectiveness of the 
Checklist of Related Course -level Goals can be done by associating the accuracy of 
the content identified in instructional materials and the degree of agreement of 
teachers vath the probability of these goals pertinence to creating an awareness 
of career and consumer education concepts. 

Figure I is an example of the use of the Program Goals that were inter- 
related to identified reading and language arts materials. A complete set of the 
Career and Consumer Education and Reading Program and Course Level Goals represent- 
ed on the unabridged checklist are found in Appendix B. The list of reading and 
language arts an^ career and consumer education media and activities references 
are listed in Appendix C. 

Descriptor-Concept Terms To Identifying Story Content 

The Teacher Study Committee used two approaches to identifying content 
in instructional materials. Each of the course-level goal statements were used 
as checklist items in locating pertinent story content. In addition each sub- 
program level goal was further subdivided into descriptor-concept terms that v;ere 
listed to relate specific content for convenient access by classroom teachers and 
other persons interested in organizing content prior to designing curriculum 
materials. Each of the descriptor-concept terms vere treated as appropriate key 
elements to be read and discussed. Pertinent activities and media were identified 
to develop vocabulary and comprehension questions to check students* understanding 
of the identified concepts and sub-program level goals. These descriptor-concept 
terms have proven to be more efficient in organizing vocabulary, questioning: stra- 
tegies, and identifying activities and media than the "^oal statements. This find- 
ing was made by tf achers writing the prototype teaching guides. 

Figure II illustrates the ready access to pertinent story content for 
the Career Education Goal: Attitudes and values regarding self and others, A 
^ plete lis tin.: of all identified awareness level goals and their respective 
fctyv nrip tor-Concepts terms are to be found in Appendix D» 11 



Figure I 



Cross-reference to Career/Consumer Education Goals 



and Readinrr 

Interrelated '-^ropram Goals 

Career E ducation Goals 

1. Attitudes and values regardinp; 
self and others 

2. Attitudes and values toward work 

3. Career Education and the total 
curriculum (knowled^^e base) 

Consumer Education Goals 

1# Evaluation of inforra'itlon and 

conditions prior to making 

consumer decisions 

2, Role of consumers in our 
economic system 

3# Legal rirhts and responsibilities 

U* Values, honesty, and fair play 
in economic relationships 

5« Influence of personal values and 
goals on consumer decisions 

6. Plannin?!: for economic security 

Readin • bourse Goals 

1. Vocabulary-word meaning (95 #2) 

2. Gomprehension-explicLtly stated 
Information (99 #3) 

3. Comprehension-implicitly stated 
information {99 •h) 

U. Comprehension-interpretation and 
appreciation of information (99 #5) 



Course Goals 

Coded guide to reading materials^ ' 

SRA - 1/a, 1/b, 1/c, 2/d, 2/e, 2/f 

SRA - Satellites/ 

HRW - Little Owls/ 

A B - 3/1, 3/2 

Haw - SL/Ho, SL/No, SL/Cl, SL/St 
HR - E to E/ , F to F/ , B to B/ , 

DIRECTIONS 

Stories thct have content with 
concepts related to career and 
consumer education should be used 
to extend a student's vocabulary 
and comprehension. Each body of 
content is identified by the publi- 
sher, textbook level, page number, 
of each story and media uneful in 
developing concepts and goals. 
(See example belov;) 



^-SRA - Science Research Associates 
HRW - Holt, Rinehart, Winston 
A^B - Allyn 4 Bacon 
HR - Harper - Row 



CA 2 Attitudes and values toward work 

SRA-2/e SRA-2/a A^/B-3/1 

c. Dependence on others II4I-II46 Il4l-lh6 3U-I42 none none 

for welfare and survival (^^, FS) (F , PS) (SP,FS) 
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Figure II 



Access To Reading And Language Arts Content Through 
Sub-Program Level Goals And Descriptor-Concepts 



Career Education Goal: Attitudes and Values regarding self and others 



T 



Descriptor-Concept 
Terms 



Name of Textbook 



Story Title 



Pages 



Benefits 



Acceptance 
and 
Respect 



Interpersonal 
Relations hios 



Cooperation 



Sharing 
Labor 
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Language For Daily Use 3 
Six Ducks In A Pond 
SRA Sattelites 
The Purple Turtle 



Teacher's Edition 
Camp Six By Six 
Al Tugs A Log 
The Hundred Dollar 
Riddle 



Six Ducks In A Pond 
A Hen In A Fox's Den 
The Purple Turtle 
The Purple Turtle 
The Purple Turtle 

The Purple Turtle 
SRA Sattelites 

Six Ducks In A Pond 
The Purple Turtle 



Camp Six By Six 
Sim - Sam 

Sherman The Turtle 

Mr. Sam's Friends 

A Bit Of Advice is 

Always Nice 

What Number, Please? 

Stan 4 His Dad The 

Junkman 

The Duck & The Hen 
Track Meet 



A Hen In A Fox's Den 
The Purple Turtle 
The Purple Turtle 
The Purple Turtle 

The Purple Turtle 
A Hen In A Fox's Den 
The Purple Turtle 



Sim - Sam 

Sherman The Turtle 
Mr. Sam's Friends 
A Bit Of Advice is 
Always Nice 
The Purple Turtle 
The Nut In The Net 
Track Meet 



The Purple Turtle 
A Pig Can Jig 
A Hen In A Fox's Den 
Six Ducks In A Pond 



I'Tiat Number, Please 
Al And The Big Man 
The Nut In The Net 
The Duck & The Hen 



A Pig Can Jig 
SRA Sattelite 



Al And The Big Man 
Stan ,^ His Dad The 
Junkman 



PP 55,170-171 
PP 131-137 
entire story 
rp 170-176 



PP 131-137 

p 20 

P h3 

P 70 

P lli3 
PP 177-181 

entire story 
PP 17-20 
PP 197-20li 



p 20 
P h3 
P 70 

P lli3 
PP 7-lii 
PP lli-17 
PP 197-20li 



PP 177-131 
p 62 
PP lli-17 
PP 17-20 



P 62 

entire story 



Survey of the Nature and Incide nce Career and Consuiner Education Instruction 
in K»3 Classrooms 



The survey instrument was first developed by two participating principals 
and the project director in November of 1973 • It was evaluated by several education- 
al measurement and evaluation staff persons in Area III, and by the Advisory Com- 
mittee to the project# These comments and suggestions were used to develop a second 
edition of the survey instrument. The second edition was evaluated by the entire 
staff of Hollyrood primary school. Their suggestions for revisions and completion 
of the survey-questionnaire led to the third and final revision. 

The survey was conducted solely as a questionnaire to elicit responses 
to the following inquiries. Thirty six responses from a possible ^0 respondents 
were collated. 



1, Teachers were asked to indicate need levels for 7 types of area- 
level curriculum staff support of their efforts to teach the 
concepts of Career and Consumer Education, Table 1 displays 
the responses to this request. 



Table 1 



Need 
More 


Right 
Amt 


Need 
Less 


Not 

Helpful 


Type of Support possible 


12 


21 


1 


2 


1) 


Inservice coursework 


9 


19 


h 


2 


2) 


Consultative services 


9 


26 


0 


0 


3) 


Teaching activities and media guides 


23 


9 


0 


1 


h) 


Self-contained kits for concept teaching 


10 


22 


0 


1 


5) 


Supplementary teaching guides outlining 
Career and Consumer Fxiucation concepts 
to be taught within regular subjects. 


16 


16 


0_ 


2 


6) 


Demonstrations, mini courses offered 
through the Teacher Resource Center. 


25 


9 


T 
M 


0 


7) 


General orientation opportunities for 
teachers desirin^^ information about 



field trips available vdthin metro area. 
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2. Based on past experiences, to what extent do classroom teachers 
utilize the concepts of Career and/or Consxaner Education in seven 
curriculum areas. Table 2 displays the responses to the inquiry. 

Table 2 



Never Seldom Often Always 



1, Arithmetic 


0 


16 


19 


0 


2, Social Studies 


0 


3 


25 


6 


3. Science 


1 


19 


Ih 


0 


h* Basal reading materials 


2 


12 


17 


3 


5« Literature materials 


2 


Ih 


15 


2 


6. Creative arts 


1 


Ih 


17 


0 


7. Health & Physical Education 


6 


20 


12 


0 



3. An indication vas elicted regardinip; the likelihood that there were 
preferred methods by vihich concepts of career and consumer education 
are usually taught. Table 3 illustrates the teachers' mode of 
teaching these concepts. 

Table 3 

Never Seldom Often Always 

A. Teach Career and/or Consvimer 
Education as part of teaching 
the objectives of other cur- 
riculum areas. 



B. Teach Career and/or Con::umer 
Education as distinct units 
within other curriculum content. 0 8 19 h 



C. Teach Career and/&r Consumer 
Education as seperate units 
from other Curriculum content; 
essentially, taught in connect- 
ion with primary curriculum, 
but not in concert with such 
subject areas as community, 
pioneers, westward movement, 

etc. h 1$ 10 ? 



0 9 20 3 
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h^ Teachers were asked to identify 3 of ii possible questions that reflected the 
career and/or consumer education concept students mipht be asked to answer 
after reading content relative to the questions* purpose* This survey item 
attempted to assess respondents* ability to recognize questions and statements 
that were pertinent to specific career and consumer education goals ♦ Table k 
lists the percent of correct selections of appropriate questic^ns related to 
course level goal statements ♦ 

Table h 

Selections of Questions Appropriate 
To a Specific Course'^level Goal 



Course level Goal Percent of Teachers Making Correct Choices 



Career Education 


1 


77% 


Career Education 


2 


66% 


Consumer Education 


1 


60% 


Consumer Education 


2 


6Q% 


Consumer Education 


3 


SB% 



$0 The final questions elicited support for the course level goals of career and 
consumer education that primary teachers felt were purposeful and carried rela- 
tive importance in helping to create an awareness for career and consumer educa- 
tion among K-3 children. The purpose of this questionnaire item was to further 
substantiate the credence of the selected goals used in the criteria checklist 
for identifying content in reading and language arts materials ♦ Table 5 displays 
the level of importance for both sets of educational goals* The raw data for 
this question is provided in Appendix E# 

Table 5 



Percentage of Agreement Levels For Importance 
of Career and Consumer Education Goals 



Career Education Concepts (N=lii goals) Percent of Rankings 

Importance levels: 0^25% 26-50!^ 51-75 ^ 7 6-100^ 

High S h 3 2 

Medium 5 6 3 0 

Low 9 5 0 0 

None 8 10 0 



Consumer Education Concepts (N=19 goals) 
Importance levels: 

High 15 



Medium 2 21 0 0 

Low 8 lii 2 0 

ERJC None , K; 17 0 0 0 
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6, Prototype teachinfc guides and related materials 

A committee of ei ht certified teachers made selections from K-3 textbook 
materials and independently created a procedural teachin- script for use in primary 
grade classrooms. These teaching guides varied in design from teacher to teacher 
as to: a) format, b) specificity of educational objectives, all of which were based 
on career, consumer, and readinr course goals, c) related activities and media 
located in previously-developed career and consumer education publications, and 
d) created bulletin board and student manipulative materials. 

Each of these prototype instructional guides were field-tested in classrooms 
that were selected by the principals cooperating with the total project. These 
teaching P:uides and ancillary materials were used by the identified teachers during 
the month of I-!ay. The project director developed an evaluation form for user-teachers 
to evaluate the prototype materials and o+Ter suggestions for improvement of the 
instructional guides. 

Figure III presents two examples of the prototype materials that were developed 
by the Materials Development Committee. More extensively developed prototype materials 
are to be found in Appendix F. Seven primary teachers participated in a field- 
experimental implementation of the prototype materials. Table 6 is a display of sev- 
eral selected goals that vere claimed to be met by the Teachinf^ guides. The level of 
attainment of identified goals in the prototype materials rated by the user-teachers 
have been transferred from the evaluation forms. The complete forms are to be found 
in Appendix G# 

Table 6 

I. Career, Consmer Education and Reading Course Goals 



A. ^Mch goals were claimed to be met 
by the Teaching Guides you reviewed? 



B. Check the level of attainment you 
believe the materials met each of 
the goals 



1. Students will differentiate the 
career of a make-believe doctor 
and one in today's medical pro- 
fession ( A ^ B St. Caravan) 

2. Emotions play on ability to re- 
late to others socially 

(3RA - Kittens & Children) 

3» Comprehension - Explicit 
(A ^ B - Magic V/indows) 

li. Student will be able to show 
advantages of doing work by a 
division of labor 
(HHW - Kinderowls) 

5. Student will be able to explain 
the relationship between current 
marketint^ techniques and consumer 
decisions ( HRW - Snds of St. Teller) 



Low 
1 



High 
5 



Q 6« Influence of personal values and 
FRIC goals on consumer decisions ^ 
( A & B • Magic Windows ) ' 
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Fipure III 



Mrs. Erin Roth 
Gr. 2 

Eliot School 

Extended Activities''^ for The Purple T u rtle 
"The Cake VJith A Difffrence" - pp. iJH^liaj 
"The Princess And The Cook" - pp. 131-133; 



Student Objectives: 

1) Students will indicate whether or not they enjoy (or think they would 
enjoy) cooking or bakingj why or why not? 

2) Students vail name 2 occupations which require cookin?^ and/or baking 
skills; 

3) Students will name 5 kinds of jobs within the career of baker (job 
description) j 

h) Students will measure sand and water in 1, 1/2, 1/3, and l/k cup measures, 
teaspoon and tabelspcon measures; 

5) Students vail read a recipe and indicate verbally the processes involved 
in following the recipe; 



Materials : 

1) The Purp l e Tu rtle - SRA Level F; 

2) Idea Bo ok 19ir"The B-^.kery"; 

3) Bread Making Kit - from A. V. cataloprue; 
I4) Films "Bakery Best" and "BiR Bakery"; 

5) Large assortment of measurinr^ cups and spoons (clearly labeled) 



Procedures: 

Day 1 : Read "The Cake I'Hth A Difference" - pp. 13ii-liil in The Purple 
Turtle ; ask children whether or not they have cooked or helped to cook at 
home; did they enjoy it? \Jhat was most fun? V^Tiat was most difficult? Was 
there a part of the job they did not like? 

Day 2 : Children indicate jobs which require cooking and/or baking skills: 
(basically, cook and baker); children dictate what they feel is a basic job 
description of cook and baker; relate yesterday's discussion about who enjoy- 
ed cooking to possibility they would enjoy a career as a cook or baker; dis- 
cuss trip to Franz Bakery - children will be watching to see how accurate their 
job description of a baker is; 

Day 3 t Show the film: "Bakery Best"; talk about skills the baker and Alice 
Brown used while baking; children will be watching on field trip for skills 
used by the bakers; 

Day h i Field trip to Franz Bakeiy; remind class before leading of their 
two jobs on the trip: 

1) hatching to see if our job description of a baker is accurate; if not, 
what changes do we need to make? 

2) V.'atchinrr for skills the baker needs to do his job; 
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Day 5 s Revise job description of baker as needed; make a chart listing 
the skills used by the baker; make baker's hats usin^ construction paper 
and glue in preparation for our job as bakers; 

Day 6 ; Introduce bread recipe from kit; (have on a chart for all to peruse); 
talk about skills children will need in order to follow the recipe accurately; 
have students dictate a chart of things they need to learn: probably l) some 
vocabulary words; 2) measurin^r terminology; 3) ability to use measuring tools; 

Day 7 s (2 - day project) Have groups of younr:sters use a variety of measuring 
tools - cups (l, 1/2, 1/3, l/)i); teaspoons, and tablespoons - both with 
liquid (water at sink or in a bucket) and dry ingredients (s ind in a large stev;- 
ing kettle or similar container); pair any youni?:ster havinp:; difficulty with one 
who understands the tasks and procedure; have this list of tasks on the board: 

1) Measure 1/h cups of sand into a 1 cup measure; how many 1/U cups does 
the 1 cup hold? 

2) How many 1/3 cups does the 1 cup hold? 

3) How many teaspoons make 1 tabelspoon? Measure to find out. 
U) How many tablespoons make 1/U cup? Measure to find out. 

Each child does tasks vdth liquid and dry materials; allow time for further 
discoveries of relationships if indicated by interest and need; evaluate 
capabilities as the students work; 

Day 3 : Continue with Day 7 task, allowing all groups to work with liquid and 
dry measuring tasks; 

Day 9 s Make and eat bread, usinr^ kit; have ovens reserved; give all children 
the opoortunity to do some part of the job; 

Day 10 s Show the film "Big Bakery"; review occupations where cooking and/or 
baking skills are needed; review job description of a baker; 

Day 11 : Administer evaluation instrument: Pass out witing paper (9 X 12) 
folded in thirds; have students number the sections from 1 to 6 (front and back); 
ask students to write the answers to the questions in the box indicated; write 
words on the board v^hich students need help spelling; 

1) Do you think you would enjoy a job as a baker? \Jhy or why not? 

2) Name 2 kinds of jobs where you would use cooking or baking skills; 

3) Name $ things a biker must do to do his job; 
h) Draw a baker doinr 1 of his jobs; 

5) Make up a recipe using cups, teaspoons and tablespoons of things; 

6) Draw what you think your recipe would look like when it is finished; 

Day 12 : Read "The Princess and The Cook" - pp. 131-133 in The Purple Turtle ; 
ask "/.Tiat more is there to cookinp besides reading?"; relate our bakinr; 
experience to the answers. 



Activities related to con:5umer-career education goals listed in PIPS - Grade 2© 
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Table 7 is a display of teacher's ratings of several selected activities and 
projects that were prepared by the Prototype Materials Committee. 



Table 7 



!!• Related Activities and Project Suggestions 

A. Please list the related activities and projects suggested by the teaching 
guides, then rate them as to your degree of satisfaction in meeting their 
supplementary developmental role in creating an awareness of career and 
consumer education concepts • 



General Description of the Activities & Projects 



Level of satisfaction 
for their relevance 
and importance to the 
project goals: 



Low 

1 2 



High 
h 5 



1. Secret Pal Game 

(SHA-Kittens & Children) 



2. Fllmstrip "To The Hospital" 
(A 4 B-Story Caravan) 

3. Suggested related reading materials 
( A & B^Magic Windows) 

k» Litter Collecting Contest 
( HRW-Kinderowls ) 

5. Sheridan Fruit Market 
( A 4 B- Magic V5.ndows) 

6« Bread-making activity 
( SRA-The Purple Turtle) 
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?• Teacher-user evaluation of prototype instructional r:uides 



The seven teachers who field-tested the prototype guides and related 
materials were asked to give these materials a test of their effectiveness 
and relevance to the general purposes of the project. Table 8 is a com- 
pilation of the teachers' assessments of the l) validity of using reading 
materials to teach career and consumer education concepts, and 2) the sug- 
gested future status of each prototype materials used. 

, Table 8 



III. Validity of the Readinr: Content Centered Pr oject 



Low High 
1 2 3 ii 5 



A. Teaching guides & related activities 
serve the purposes \ goals of the 

project 2 i 2 

B. Reading; instructional materials is 
an efficient way to create an 
awareness for career and consumer 

education concepts 10 0 



IV. Analysis of Prototype Teaching Guides 



A. Considering present conditions of format 
and content of teaching guides which of 
the following action should be taken. 



1 Review evaluators comments ^ Generally revise 

3 Accept in present condition 1 Eliminate from project 



ERJC 



8» Orientation prior to usinp; teacher guides 



After the Prototype Materials Committee met and planned individual de- 
velopment of their teachers p:uines^ one principal of a participating school 
and the project director wrote the syllabus for the preservice trainin:^ and 
orientation to field-test use of the prototype teaching materials^ The fol- 
lowinr: elements were included in the preservice syllabus, 

I» Purposes and objectives of the Integration of Course Goals project 
!!• Objectives of the field-test phase of the project 
III, Revievy of the criteria checklist of Integrated Goals 
IV* Suggested uses of the prepared prototype instructional materials 
V» Evaluation of the prototype lesson guides 

The complete details of the preservice syllabus are found in Appendix H. 



C. Evaluation of the Project 



Description of Two Sources of Evaluation 

The evaluation of this project has been conducted at tT-:o levels. The 
evaluation procedures originally prescribed in the proposal have been con- 
ducted by the Area III Advisory Committee and an "outside" Area III evaluator. 
The role of the Advisory Committee has been described in Appendix k. 

The Advisory Committee was given evaluation guidelines on two occasions, 
December 1973 and May 197i|, There will be no attempt to summarize the results 
of the Advisory Committee's evaluation and recommendations. This information 
is to be found in Appendix I» 

The third -party, "outside" Area III e valuator was Karleen Pickens, school 
psycholorist from the David Douglas School District. Ms. Pickens" formative 
evaluation was completed in February 197ll» Ms. Pickens' summative evaluation 
was completed the week of July 3, 197i|. The forms used in the evaluation 
process that mi ^ht be used for dissemination purposes are found in Appendix I. 
Ms. Pickens' ev .luation of the project's procedures and products is described 
in her narrative report, stated in the form of a "letter of approval". See 
Figure h for details of the evaluator's comments and support of the projects 
director's recommendation. 
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TOt 



Dr* Ralph C, Hodges 



Project Director 



FROHs 



Marleen Pickens 



Evaliiator 



RE: 



Project No, 



An Integration of Career and Consumer Education 
And Reading and Language Arts Parogram Level Goals 



The intent of this project, the integration of career and 
consumer education and reading course goals , as defined by 
the six objectives 9 has been accomplished, (See Project 
Evaduation Forms,) The project director is conmended for 
a Job well done. 

Continued developoient and refinement of the strategies 
ifloplicit in this project, including the processes of 
instrument development, is recommended. More teachers 
and administrative pez*sonnel than anticipated wex*e in- 
volved providing a base for expansion into additional grade 
levels. Also, career education people throughout the 
state will be interested in one of the outcomes of this 
project "the incidence of cetreer education concepts that 
were affective rather than cognitive,** 

Pull support is given to the project director's recommendation 
that the products from this project be articulated and 
illustrated in a brochtire fomat for dissemination within 
District No, 1 and the State of Oregon, 



July 10, 197^ 
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D. Summary 



Purpose of Change in a Primary School Program 

The intent of this project was an outgrowth of a concern for developinr; the 
kind of educational materials that would be helpful in creating an awareness of 
career and consm-^r education concepts and goals among children in grades K-3» 
However, servicing the need is often precluded by serious time demand and cur- 
ricular load created by language arts and reading instruction. One approach to 
solving the apparent competiveness of the dual thrusts in primary education was 
to teach both curricular areas concomitantly. Many practioners of primary school 
education voice an immediate despair that there is a potent incompatibility with 
developinr^ a verbal skill, such as readinp^, and pursuing the socioeconomic thought 
generated by the broad goals of career and consumer education. 

There was no attempt to reconcile a sub-program poal, such as decodinfy with 
the concepts of career and consumer education. The designers of this project 
envisioned the K-3 student as an active consimer as well as an aware cooperator 
with persons around him, at school, at home and in the commun\ty. The reading 
goals interrelated ^ath career and consumer education at an avrareness level were 
those that required the child to be able to view, listen, understand, regard word 
meaning, and manipulate thinr^s with his hands as well as his mind. It was impor- 
tant that only those goals of career awareness and preadolescent consumerism be 
limited to respectin?^ the interpersonal roles of himeslf, his peers, and community 
workers and the activities that vjere natural to the affairs of a child's day. 

Facilitation of the Project's Design to Make Changes 

Once the appropriate interrelatable course goals vrere identified for establish- 
ing awareness level activities in primary grade classrooms, a criteria checklist of 
goals was develo' ed to locate the content in K-3 textbooks and other content related 
materials. From the goal statements, descriptor-concept terms vjere generated to 
help teachers and person's developinrr materials better understand the cognitive, 
affective, and psychomotor areas the project's activities should identify^ 

Several controls v/ere levied over the criteria established for selecting goals, 
identifying content, and specifying descriptor-concepts. A survey of participant 
teachers in grades K-3 was invoked to test the credence for the objectives and 
procedures basic to the project design. 

Processes Used to Create Materials for Change 

The feasibility of the idea that career and consumer education and reading 
course goals could be taught in concert was abundantly apparent from the plethora 
of content identified by The Study Committee using the checklist of interrelated 
goals. Prototype instructional guides were developed by participating K-3 teachers. 
The prototype materials were field-tested and evaluated by user-teachers and their 
principals. 

From the survey-questionnaire instrument and the critique of the prototype 
instructional Fuides, verification is now possible of the project's main theme — 
a correlated, interdisciplinary education of K-3 children. In order to pursue this 
theme furth'rT several additional steps were taken by the correlative efforts of the 
survey's assessment of career and consumer education concept knowledge and the need 
for particular types of teacher support services. Another correlative effort was 
made to test classroom teacher's asP5essrient of the importance of certain course 
goals that could be taught in the verbal and nonverbal mode. 

The processes of instrument develop-^ent, survey, field-testing prototype 
materials, and educational goal identification have been clearly established as 

useful tools generating clearer pictures of "what is" and "what should be". 
^ 1?A 
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£• Conclusions 



This project was able to do most of the research, experimentation, and product 
development that was planned. Fortunately, the project was able to involve more 
than thirty different teachers and administrative personnel. From these persons 
a great deal of guidance, critique, and labor were forthcoming, resulting in more 
realistic methods and materials for future development, as well as a base of future 
support, 

1# The survey of needed surport from area-level personnel indicated teachers' 
desires for the type of product this project purports to study and develop. There 
was a strong desire for supplementary teaching materials that are based on concepts; 
teachin.g activities; and guides to teaching content relevant to career and consumer 
education, 

2, The survey of how teachers utilize career-consumer education concepts in 
teaching was largely in favor of conducting this instruction throuj^h the language 
arts and reading, not as separate units apart from other curriculum areas. This 
findinp* supports the basic premise of this project, 

3« There was an abundance of content in reading and language arts materials. 
Several of the participating teachers and advisoiy committee members felt that care- 
ful selection should be made for developing a more modest quantity of instructional 
guides, 

U, The procediire to identify descriptor-concept terms , as well as referencing 
content to course-level goals, received much approval. The "concept" theme was 
more succinct, less cumbersome to articulate if content from several sources was to 
be identified. The content study indicated a likelihood that several stories or 
sources of media could be linked together in a series to develop concepts or goals 
from both the cognitive and affective areas, 

5» A need for teacher inservice for purposes of acquiring knowledge about 
career and consiLner education goals and concepts was apparent. The survey showed 
less than adequate recognition of the thought behind the questions subordinate to 
specific teaching objectives. This finding has generated more concern than vzas 
formerly suspect, that greater attention be given to the knowledge base pre- 
requisite to teaching processes of career and consumerism instruction, 

6, The study of relative importance of goals for teaching career and con- 
suner education concepts has prompted a concern for the quanti'y of goals thai are 
pertinent to developing adequate awareness of these concepts at the K-3 levels. 
Classroom teachers gave less support to more than half the goals the project director 
and others felt were significant. This findinp- has led the project director to con- 
sider giving greater attention to a fewer number of goals, such as those selected 
most frequently by the classroom teachers who responded on the survey form, 

7, The exemplars th^b were developed as prototype instructional guides can be 
developed and made available to primary school teaching staff. These aids can be 
safely considered essential to the teaching task. Field-test teachers made it 
vory clear that they approved the basic th^-me, procedures, and products of this 
project, but that quality-control is expected, and should be given more attention, 

3, A grovring suspicion has prevailed since the field-test evaluations were 
studied. There appears to be a natural diiihotomy between the content that occurs 
in the K-3 student's day and the goals of career and consumer education. It ap- 
pears that rather than stress comprehensive goal implementation, the content of a 
student's total language arts, social studies, math and science ought to be inter- 
related and directly associated vrLth the goals that have been idealized for career 
and consum' r education. In other words, maybe more consideration ought be given 
to existing subject matter content \rith goals in mind, however, if our goals can't 
be tuned to this content and related materials, so be it. Creation of additional 
verbal materials providing the child a more comprehensive regard of the world of 
work and consumerism would be an injustice to students and a burdensome demand on 

^'^acher's management of a balanced curriculymj^^ 
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In freneral, this has bf en an enlirhtenin?^ effort for everyone concerned with 
its conception, development, and fruition. For the most part the basic premises 
have been upheld, but dissemination of a wortb'hile product, must be preceded by 
a much broader base of understanding^ of its promises, and broader base of support 
for further development* Stress in the future should be on modest product develop- 
ment, but distributed to and implemented by a greater number of classrooms* 



ERIC 



J 



F. Recommendations 



The findin^^s and conclusions from the data gathered can be referenced to two 
levels of further action* 

1) Recommendations will be made for exemplary development with attention riven 
to further field testinr^ and refinement prior to inter-area or statev/ide 
dissemination, 

2) Further studies of a research type, limited-in-scope and distribution need 
to be conducted. 

Exemplary revel opmervD 

!• The use of reading and carefully selected other language arts materials ouc:ht 
to be studied for related content useful in teaching career and consumer ed- 
ucation concepts and goals. This study and development should take place 
with those readinr and language arts materials that will be on state-approved 
adoption lists for 1975-81 school years. 

2. The products from 1973-7ii research project should be articulated and il- 
lustrated in a brochure fromat for dissemination vTithin District No. I and 
the State of Oregon. These products should include: 

a) The revised "criteria checklist" of interrelated awareness -level goals 
for identi faring content and media. 

b) The teacher survey-questionnaire. 

c) Exemplar prototype instructional guides and management materials. 

d) The lists of descriptor-concept terms that are referenced to currently- 
used readin.^^ and language arts materials. 

e) The syllabus for conducting an orientatj.on to the use of prototype 
materials. 

f ) A modes-^^ exemplar of the longitudinal development of a specific concept 
referenced to one or more career and/or consumer education goals. 

g) A cross-correlation chart displaying the interrelationship among 
language arts, social studies, science, and mathematics materials. 
This cross-correlation chart should be keyed to specific concepts and 
goals. This device should not be construed as a comprehensive strategy 
for sequenced teaching, but only a representation of creating an aware- 
ness among teachers and curriculum personnel as to the potential for 
giving depth to the content taught in our classrooms. 

3. Further develcpnent of instructional guides should be limited to fewer stories, 
or othnr discrete segments of content. There was consensus among project par- 
ticipants that complete development of clearly articulated, pertinent content 
is more credible to teachers than extensive development of guides based on 
content of questionable authenticity or mere connotations of the author. 

)x. Teacher-inservice for both career and consurr.er educ ition should be based more 
on the teacher's need for knowlv dge and process orientation to the materials 
and curriculum used in the classroom. Too often the training; and materials 
orfered in inservice education are both esoteric and burdensome to the central 
conC' rns of the classroom teacher. 

5. Within the confines of Area III, P. P. S. this project and its exemplary de- 
velopneno needs to be extended to all 32 elementary schools. Development of 
the strategies implicit in this project need to take place in a wider variety 
of K-3 classr.oms. 
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Purther Studies 

!• One of the outcomes of the pure research aspects of this project was the inci- 
dence of concepts that >:ere affective rather than cognitive* More study of 
career education from an affective education point of view ought to be made at 
all grade levels© Career education has for a long time carried the onus of 
being a device for promoting the "work ethic", a subversive, industry-based 
effort to stanp out the educator ^s preoccupation for "frills" and intellect- 
ualism* The descriptor-concepts that emerged most frequently from the content 
studies were those dealinr: with attitudes and flings of story characters and 
story situations • 

2» The next situation that seems worthy of further consideration is closely related 
to No» 1, but bears out some of the differences in career and consumer education 
that need to be examined* The descriptor-concept terms appear to show a more 
frequent regard for cognitive thought among the content related to consumer ed- 
ucation rather than the affective* Further study of the interrelationships 
betv6:en th se two course goal areas ought to be done on the basis of concept 
analysis, rather than the logical, intuitive approach taken in this study. It 
is still a viable notion that at the awareness level there is a dove-tailed 
effect between these two disciplines, but we ought to know more about at which 
learning level each is contributing in any given set of instructional materials* 

3» Finally, there was an obvious restraint by the teachers who v^ere developing the 
instructional ^laiides to draw from the career and consumer education resource 
guides* Very often the activities and related media the teachers chose to use 
were psychomotor learning materials* This seems coincident with the learning 
rules that Piaget has often admonished educators not to ignore* Learners at 
the ages of 6-3 are likely to learn more from "hands-on" physical, manipulative 
activities rather than the predominately verbal, visual, and auditory modalities 
employed through filmstrips, mo\i.es, reading materials, and field trips* 

Might it be a viable kind of study, subsequent to an analysis of basic 
concepts related to career and consumer education goals to make a serious effort 
to identify a series of psychomotor learning espisodes to be intertwined with 
visual, auditory, and verbal input? Unfortunately, psychomo"Dor activities are 
invoked too often as correlates vdth ar*t, music, physical education, motor skills 
development, but not as serious efforts to effect meaning and assimilation of 
definable concepts, that add to a learner's awareness of a learning goal* 
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Job Descriptions of Committees 



ERIC 



f 9 



CAREER/CONSUIIER EDUCATION/UNGUAGE ARTS PROJECT 
JOB DESCRIPTIO^JS 



Each of the goals and objectives of the Career/Consumer 
Education/Lanruage Arts Project vri.ll be developed through several 
activities. These activities are to be conducted by teachers, 
principals, and the project director. The following description 
of each of the jobs is provided to help you decide vjhich activities 
you would give priority based upon your interests and service to the 
project. 

In view of the fact that this is essentially a research project, 
the instruments for conducting activities and evaluating processes and 
products, do not exist. These instruments, and the data to be gathered 
to support future activities related to the long-range goals of the 
project, will be reviewed, refined, and reused in the future. 

Each job description will be identified by an activity number 
which corresponds to a goal and objective with the same number. If 
reference to the goal is desired, you may refer to the list of short- 
range goals or the unabridged descriptions of the goals and objectives 
in the project proposal. 



no 
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!•! Study Committee ^* 
Teachers 

Reading and related language arts materials will be studied to locate 
stories and excerpts from student materials that contain content and 
concepts that reflect the consume r and career education goals. The 
consumer and career education goals >n.ll be cross-referenced prior to 
this committee's work in the form of a checklist of component objectives 
and criteria for judging the pertinence of content. Story titles, or 
some identifying code, will be transcribed to the checklist indicating 
page numbers or other locational devices for later retrieval. 

1) Teachers will be expected to review materials used in Area III 
primary schools such as textbooks, supplementary materials, and 
other media currently in use. 

2) Teachers vrLll be expected to suf'gest the committee's consideration 
of other materials not provided by the project director. Such 
consideration should be based on an opinion that it is used by a 
majority of teachers in grades K-3« 

3) Teachers will be expected to provide an evaluation of the accuracy 
and usefulness of the checklist in identifying the career and 
consumer education content and concepts in written materials. 

Teachers will be compensated for twenty-four hours of work to be paid 
through regular payrcll procedures at the negotiated rate for the 
1973-7li school year. 



Composed of six teachers, three principals, and project director* 
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Survey Committee 



Job Descriptions 



Principals (3) 

There are tv;o r^roducts expected of this committee. A survey instrume nt 
will be developed to describe the nature and frequency by which K-3 
primary school teachers teach content and concepts of career and consumer 
education. This information will be used by the evaluation team, the 
staff advisory committee and project director to assess the feasibility 
and necessity for further study and development of the goals for this 
project. 

Pre and post "tests will be developed for use by cooperating teachers 
to survey students* awareness of content and concepts of career and 
consumer education that have been identified for this project and that 
will be taur^ht throuph the instructional materials identified by the 
Survey Study Committee, 

A« Survey instrument: 

1. Using the cross-referenced checklist of career and consumer 
education and language arts goals and objectives, a criteria 
for questions to be asked of teachers will be developed. 

2# Questions will be of any format that will most succinctly 
describe the classroom teachers* implementation of career 
and consumer education content and concepts, 

3o Questionnaires ;all be prepared and field-tested among S% 
of the eventual teachers who id.ll be surveyed. 

The survey instrument (questionnaire) will be revised and 
distributed to all K-3 teachers in the participating six 
primary schools, 

5» Target dates for distribution j retrieval, and interpretation 
of questionnaire will be mid-October to mid-November, 

6, Retrieved questionnaires will be studied, responses recorded 
and interpreted for use by the advisory committee, project 
director and the Materials Development Committee, 

B, Pre and Post-Tests: 

1, The cross-referenced checklist of can^ r and consumer education 
and language arts goals and objectives* ill be used to develop 
questions for students, 

2, The pre-test will be used to determine an awareness level of 
iniportant forms of content and identify the concepts that 
children have previously acquired. 



The post-test will be used to determine the degree of change 
in each student ^s awareness of content and concepts that 
could be expected to bo learned from their classroom teacher 
use of the prototype lessons that will he prepared by the 
Materials Development Committee from the Study Committee ^s 
findinp^s* 

Post-test scores will be summarized and conclusions will be 
developed by the advisory coirjnittee and the project director 

Target dates for development of both tests vzill be late 
November and December • 



Materials Cevelopment Coinniittee 



Job Descriptions 



Teachers and principals 

Teacherwnanagement materials vdll be written to implement the goals and 
concepts of career and consumer education and language arts. These 
materials must reflect the interdisciplinary nature of the project so 
that attention and direction is iven to implementation of the content 
and concepts identified by the Study Committee • The format of these 
materials should be functional as a teacher's guide for verbalizring and 
creating processes for children to become aware of career and consum'^r 
concepts. 

1» Review the materials that could be used at each grade level; select 
stories and other content to develop teacher processes and activities 
for related goals and concepts ♦ 

2, VJrite specific instructional objectives for prototype lessons that 
might serve as examples that other course goals might generate 
in future applications, 

3m Develop several simple supportive teaching aids such as charts, 
games, kits, fiLnstrips, etc., to supplement each set of instruc- 
tional suggestions. If such materials alre^-dy exist they should 
be acquired by the committee and supplied to teachers* 

U# Content and concepts vdll be sequenced at each grade level so that 
several lessons can be drawn on for about tv;o weeks of teaching to 
several career/consumer education goals and content. 

5« Classroom teachers T^^.ll be compensated for 22 hours of committee 
work at the negotiated rate of extra pay. 



^ Composed of three teachers, three principals and project director. 



li.2 Inservice Course Development 



The Materials Development Committee will have prepared guides to 
implement the use of the stories and activities to be used in 
teaching avareness level content and concepts of career and 
consumer education. These materials Td.ll be used as the main 
format and content of an inservice course for selected teachers 
participating in the field test« 

1. Goals and objectives of the inservice course need to be 
identified specific to the scope of the total project and 
the time allotted to the inservice course. 

2. A Course syllabus >7ill be written. 

3. Teaching aids and supportive materials organized. 

U. Participating teacher selection procedures outlines and 
specific selections made through cooperating principals. 

5. Arrangements are to be made pertinent to time, place, needed 
materials and record -keeping procedures. 

6. Procedures for teacher administration of students' pre and post 
tests. 



* Composed of one principal and the project director. 
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Advisory Committee * 



The Advisory Comniittee will serve in a dual capacity to aid the 
project coiTLmittee in deciding - (a) the soundness and feasibility 
of its plans for activities and products, (b) the serviceability 
of the project's products. This committee will be called into 
session on an informal basis for periodic consultation with the 
project director and committees. 

Two classroom teachers, one readinp specialist, and one member of 
the Humanities Council will be paid for five hours of consultation 
and service to the project at the negotiated rate of pay. Other 
members of the committee consist of non-paid members - one building 
principal, one career education specialist, and one consumer educa- 
tion specialist. 

The Advisory Committee will serve specifically in these activities: 

a) Assist the Project Director in the development of the cross- . 
referenced checklist of interrelated content, concepts, and 
goals of consumer/career education and language arts. 

b) Review the survey materials to be used to assess classroom 
teachers' knowledge and current implementation of career/ 
consumer education concepts. 

c) Review the student pre-and post tests of their understanding 
of career/consvimer education content and concepts. 

d) Review the prototype materials to be used in field tests. 

e) Review the data derived from teachers' survey questionnaire and 
students' pre-and post tests© 

f ) Assist in the general evaluation of the project in December 
and again in May of the 1973 -7li project year. 



^ Two primary classroom teachers 

One buildinf^ principal of a primary school 

One career education specialist 

One consum.r education specialist 

One reading and language arts specialist 

One member of the Area III Humanities Council 
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Cross-reference to Career/Consumer Education Goals 



and Reading Course Goals 



Interrelated ProRram Goals 

Sareer Education Goals 
L« Attitudes and values regarding 
self and others 

2« Attitudes and Values toward work 

Career Education and the total 
curriculum (knowledge base) 

Sonsumer Education Goals 
L« Evaluation of information and 
conditions prior to naking 
consumer decisions 

Role of consumers in our 
economic system 

)• Legal rights and responsibilities 

10 Values, honesty, and fair play 
in economic relationships 

>• Influence of personal values and 
goals on consvLmer decisions 

>• Planning for economic security 

teadinp Course Goals 

Vocabulary-word meaning (99«2) 

• Comprehension-explicitly stated 
information (99.3) 

l« Comprehension-implicitly stated 
information (99.14/ 

U Comprehension-interpretation and 
appreciation of information {99. 



Coded guide to readin^y materials * 

SRA - 1/a, 1/b, 1/c, 2/d, 2/e, 2/f 

SRA - Satellites/ 

HRW - Little Owls/ • 

A & B - 3A, 3/2 

HRW - SL/Ho, SLAo, SL/Cl, SL/St 

HR - E to E/ , F to F/ , B to B/ , 

DIRECTIONS 

Stories that have content with 
concepts related to career and 
consumer education should be used 
to extend a student's vocabulary 
and comprehension. Each body of 
content is identified by the publi- 
sher, textbook level, page number, 
of each story and media useful in 
developing concepts and goals. 
(See example below) 



^<-SRA - Science Research Associates 
HRW - Holt, Rinehart, V/inston 

A^ - Allyn & Bacon 
HR - Harper - Row 



A 2 Attitudes and values toward work 

c» Dependence on others 

for welfare and survival 



SRA-2/e 
llil-lli6 
.(F, FS) 



SRA-2/a 
llil-llj6 
(F , FS) 



A^.3A 
3li-li2 
(SP,FS) 



none 



none 



S 0) 

cNj '8 2 

• O -P 

o\ p tn 

0\ t> ' 





• 




C 














o 


CJ 






f 


g (0 












8 c 




-P 


O 






o 


o o 




cti 


•H 












-P 


-P 






-P w 


4^ (0 




0) 


(ti 






•H H 






U 










O H 




& 


ec 




(0 


H -P 






u 




*H 




• a o 


• 








OJ 




o\ e o 




c 


a. 




O 


Os W w 


a\ 


H 


< 


o 


to 



ERIC 



Checklist of Interrelated Goals 



CA 1 Attitudes and values 

regari^in.f^ self others 

A* Benefits of respecting 
others ?t self 



B* Understanding, Accept- 
ance, and respect 

C« Interp rsonal relation- 
ships with employers 
fellow workers 

CA 2 Attitudes and Values 
toward work 

A* Personal, social, eco- 
nomic, k political 
reasons for work 

B» Work, a dignified acti- 
vity with rights and 
responsibilities 

C« Dependence on others 

for vjelfare and survival 

CA 3 Career Ed and the total 

curriculum (knowledp^e base) 

A# Knowledge contingencies 
for career enhancement 
and fulfillment 

B« Career alternatives con- 
sistent w/values ^ goals 

C# Knows physical and psycho- 
logical reasons for work 
and leisure balance 
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Checklist of Interrelated Goals 



CON 1 Evaluation of information 
& conditions prior to 
making consumer decisions 

A* Sources of information 

B. Resources related to needs 
and desires 

C, Personal skills in making 
decisions to h^:y 

D» Sources and uses of Credit 



CON 2 Role of consuners in 
our economic system 

A* Production & distri- 
bution of floods and 
services 

Bt Relationship of sup- 
ply and demand 

C* Basis for changing 
economy 

D, Production based on 
resources, labor and 
money 

E» Relationship of skills 

traininp;, 4 productivity 
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Checklist of Interrelated Goals 



CON 3 Legal rights and respon- 
sibilities of consumers 

A« Consumer protection 
laws 

B, Consumer protection 
by agencies 

C, Rir^hts to product 
safety 

Rinhts & responsibili- 
ties in relation to 
business practices 

CON k Values, honesty, and 

fair play in economic 
relationships 

A« Ethical business 
practices 

B, Need for consumer 
honesty 

C, Mutual trust in credit, 
contracts, etc. 

D» Responsibility for main- 
taining^ marketinrj 
standards 
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Checklist of Interrelated Goals 



CON 5 Influence of personal 
values & goals on 
oonsumer decisions 



A. 
B. 
C. 
D. 

E. 

CON 6 
A. 
B. 
C. 
D. 
E. 

F. 
G. 

H. 
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Cultural, economic and 
social factors & values 

Continuous reassessment 
of values 

Influence of psycho- 
logical factors 

Differences in long 
and short-term values 
and goals 

Events in society which 
change priorities of 
values and goals 

Planning for economic 
security 

Alternative choices 
of occupations 

Basic principles of 
financial planning 

Affect of inflation 
on real income 

Avoidance of losses 
through fraud 

Maintenance of personal 
and family records 

Use of banking 
Services 

Disproportionate share 
of lower income for 
necessities of living 

Family problems created by 
financial difficulties 
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Appendix C 

Bibliography 
Reading and Language Arts Materials 
Career and Consumer Education Resource Guides 



Appendix C 

Bibliography of materials used by Teacher Committees 



Science Research Associates 

Level A A Pig Can Jig grade 1 

Level B A Hen In A Fox's Den grade 1 

Level C Six Ducks In A Pond grade 1 

Level D A King On A Swing grade 1 

Level E Kittens And Children grade 2 

Level F The Purple Turtle grade 2 
Sattelites Kit - grades 1 and 2 



Holtj Rinehart T'^nston 

Little Owls books - grades 1 and 2 

Sounds of Home - Preprimer 

Sounds of Numbers - Primer 

Sounds Around The Clock - grade 1 

Sounds of Laughter - grade 1 
Soiind? of The Storyte^ller - grade 3 



Allyn and Bacon 

Magic VBLndows - grade 3 
Story Caravan - grade 3 



Horcourtj Brace ^ Jovanovich 

Language for Daily Use - grade 3 



Harper & Row 

From Elephamts to Eskimoes - grade 1 

From Fins to Feathers - grade 2 

New Directions in English - grade 3 



Area II PPS 

Career Education - An Idea Book - grades K--6 

People in Products & Services 

Career Awareness Progress - grades K-6 

Area III PPS 

Profile of a Complete Consumer - grades K-12 

Consumer Education Curriculum Kit grades K-3 
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Appendix D 
Descriptor-Concept Terms 
for each Course-Level Goal 



reer Education 



Attitudes and Values - Self and other 

Concepts: Benefits ^ Acceptance ^ Respect ^ Cooperation 

Language For Daily Use, Teacher's Edition Gr. 3 

Concepts: Benefi ts^ Acceptan ce^^f respect;^ Co o peration 

Lanruac^e For Daily Use, Teacher's Edition Gr« 3 



P 55 



PP .17U-175 
pp 150-151 



Concepts: 



Concepts: 



Concepts : 



Concepts: 



Concepts: 



Concepts : 



Concepts : 



Concepts: 



Concepts: 



Concepts: 



Concepts : 



Concepts: 
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Cooperation 

"A Cat On A Bus" A Hen In A Fox's Den 
Patience & practice 



Gr. 1 pp 61-68 



"The Cake T'S-th A Difference" The Purple Turtle Gr. 2 p I3li 
Patience ^ practice 

"Six Ducks On A Pond" Six Ducks In A Pond Gr. 1 pp 80-85 

Benefits, Acceptance k respec t. Sharing^ Labor 
"Camp Six By Six" Six Ducks In A Pond Gr. 1 pp 131-137 

Acceptance ^ Respect , Interpersonal r ela tionships . Cooperation 
"Tonghy Announces The News" Satellite F-27 Qr. 1 pp 2 3 
Acceptance & respect . Sharing Labor , Cooperat ion 

"Dave Goes To A Barn Raising" Satellite F-37 Gr. 1 entire story 

Interpersonal relationships . Sharing Labor , Cooper a tion 

"The Old Woman And Her Pig" Sounds of Laughter Gr. 1 pp UO-53 

Interpe rsonal relationships , Sharin:'" Lab or 

"Ejkimoes" From Fins To Feathers Gr. 3 pp 86-90 

Acceptance ^ respect . Interpersonal relationships . Sharing Labor , Cooperation 

"The Sneezer" The Purple Turtle Gr. 2 pp 97-102 

Benefits , Patience ^ practice . Cooperation 

"Al Tugs A Log" Satellite B-9 Gr. 1 entire story 

Acceptance L respect 

"A Fast Trip On A Pig Sled" Six Ducks In A Pond Gr. 1 pp 101-107 
Sharing Labor , Cooperation 

"The Trip On A Raft" Six Ducks In A Pond Gr. 1 pp 111-116 



m 



Teer Education 
Attitudes and Values - Work 
Concepts: Interdependence 

"Tall Boy" Satellite F-20 Gr. 2 entire story 

Concepts: Reasons for work j Skills & talent 

"Parking A Horse" Satellite F-26 Gr. 1 entire story 
Concepts: Interdependence 

"Baby Elephant" Sounds Around The Clock Gr. 1 - 2 pp 22-38 
Concepts: Skills & talent ^ Interest in fixing things ^ Special knowledge 
"Busy Carpenters" Sounds Around The Clock Gr. 1-2 p 112 
Concepts: Reasons for work ^ Dignlt^iT of work j Interpendence ^ Skills ^ talen t^ 
Interest in fixing thincyS j Special K nowledge ^ Sense of worth 
"Mr. Sam's Friends" The Furple Turtle Gr. 2 pp 70-76 
Concepts : Interdependence 

"The Sneezer" The Purple Turtle Gr. 2 pp 97-102 

Concepts: Reasons for work j Interdependence ^ Interest in fixing thinf^s 

"Dave Goes To A Barn Raising" Satellite F-37 Gr. 1 entire story 
Concepts: Reasons for work j Dignity of work ^ Interdependen ce 

"Billy Becomes a Cowboy" The Purple Turtle Gr. 2 pp 207-212 
Concepts: Reasons for work 

"Bruce And The Red Bicycle" Satellite F-2lt Gr. 1 entire story 
Concepts: Reasons for work ^ Dignity of work j Sense of worth 

"Joey's Job" Magic Windows Gr. 3 pp 18-29 

Concepts: Reasons for work ^ Dignity of work ^ Interdependence ^ Skills & talents 

"More About Eskimos" From Fins To Feathers Gr. 2-U PP 93-95 
Concepts: Reasons for work j Skills tc talent 

"The Walrus" From Fins To Feathers Gr. 2-ii pp 117-120 
Concepts: Skills & talent 

"The Cake With A Difference" The Purple Turtle Gr. 2 pp 13U-1U1 



reer Education 

Career Ed and the Total Curriculum 

(Career choice based on knowledge, values, and skills) 
Concep t s : Career improvement 

"Ten Pigs And A Hen" A Hen In A Fox*s Den Gr. 1 pp 23-28 
Concepts : Preparation 

"Joey's Job" Ma.^ic mndows Gr. 3 pp 18-29 
Concepts: Work & leisure . Preparation 

"The Tree House" The Purple Turtle Gr. 2 pp Q9^9h 
Concepts : Alternatives 

"The Little Squeezy Bug" Kinderowl Gr, K entire book 
Concepts : Alternative s ^ Career Improvement 

"Bruce And The Red Bicycle" Satellite F-2li Gr, K entire story 
Concepts: Career Improvement ^ Alternatives 

"Indians" From Fins To Feathers Gr, 3 pp 93-95 
Concepts : Job Exploration ^ Alternatives 

"The Outsiders" From Fins To Feathers Gr, 3 pp 103-10^ 
Concep ts : Job Exploration 

"Working VJheels" Kinderowl Gr. K entire book 
Concepts: Job exploration ^ Preparation 

Language For Dpily Use (teacher's edition) Gr. 3 pp 60-61 
Concepts: Career improvement 

Language For Daily Use (teacher's edition) Gr. 3 pp Ih^lS 
Concepts: Alternatives 

"Mr. Fix-it's Odd Job" Satellite D-23 Gr. Primary 
Concepts: Vork & leisure 

"Camp Six By Six" Six Ducks In A Pond Gr. 1 pp 131-137 
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rtisumer Education 

. Legal rights and responsibilities of consumers 
Concepts: Business practices 

Language For Daily Use (teacher's edition) Gr. 3 pp ITh-l?^ 
Concepts : Business practices 

"Vail»s Cab" Satellite C^l Gr. 1 entire story 

Concepts : Protection lawS j Business practices 

"The Bug's Jug" Satellite B-8 Gr. 1 entire story 



ERLC 



nstuner Education 
Honesty and fair play 

Concepts : Business ethics ^ Consumer honesty 

"Guns In The Hills" Satellite D>2li Gr. Primary entire story 

Concep t s : Business ethics 

'yoey»s Job" Magic V/indows Gr. 3 pp 18-29 

Concepts: Bartering 

"Let's Eat" Kinderowl Gr. K entire story 

Concepts: Bartering 

"More About Eskimoes" From Fins To Feathers Gr. 3 pp 93-95 
Concepts : Business ethics 

"Will's Cab" Satellite C^l Gr. 1 entire story 
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isuiner Education 

Consumer decisions and personal values and goals 
Concepts : Lonf^- and short-term values 4 goals 

"The Three Billy Goats Gruff" Sounds of Laughter Gr, 2 pp 56-57 
Concepts: Reassessment of value s^ Psycholofrical factors ^ Long- and short -term 

values & goals 

"Which Do You Choose?" Kinder owl Gr, K entire story 
Concepts : PsycholoF^ical factors ^ Long- and short-term values & g oals 

Language For Daily Use (teacher's edition) Gr, 3 pp 120-121 
Concepts: Reassessment of values ^ Long- and short-term values & goals 

"The Story Of The Ants Quarrell" The Purple Turtle Gr. 2 p 17 
Concepts: Reassessment of values 

"A Shoe For Herbie" Magic VJindoKS Gr, 3 pp kO^h^ 
Concepts: Psychological factors 

"Ken's Pet Pup" Satellite B-17 Gr» 1 entire story 
Concepts: Cultural economic values ^ Reassessment of values ^ Psycholof^ical factors ^ 
Long- and short-term values & goals 

"The Lamp Helps" Satellite C-2li Gr. 1 entire story 

Concepus: Reassessment of values ^ Psychological factors ^ Long- and short-term 
values & goals 

"Let's Just Think" Satellite D-l6 Gr, 1 entire story 
Concepts : Cultural economic values 

Language For Daily Use (teacher's edition) Gr, 3 P 55 
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tisumer Education 
Planning for economic security 
Concepts: Inflation ^ Losses throup;h fraud 

"The Three Billy Goats Gruff" Sounds Of Laughter Gr. 2 p 56 
Concepts : Alternative occupations 

"Indians" From Fins To Feathers Gr. 3 pp 99-102 

Concepts : Problems from financial difficulties 

"A Fast Trip On A Big Sled" Six Ducks In A Pond Gr. 1 pp 86-92 
Concepts: Financial planning 

"The Story Of The Ants Quarrel" The Purple Turtle Gr. 2 p 17 
Concepts : Losses through fraud 

"Will's Cab" Satellite C-1 Gr. 1 entire story 

Concepts: Alternative occupations ^ Financial plannin g j Problems from financial 

difficulties 

"Joey's Job" Ma,-^ic Windows Gr. 3 pp 18-29 
Concepts: Financial j>lannlng j Subsistence level incomes ^ Problems from financial 
difficulties 

"Let's Eat" Kinderowl Gr. K entire story 
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Appendix E 
Agreement Levels for Importance 
of Career and Consumer Education Goals 



Appendix E 

Classroom Teacher: 

Assume that you were asked hy a colleague to identify the main purposes for 
teaching Consumer and Career Education instruction. Rank the following course 
goals as to level of importance in teaching K-3 students. 

Raw data/percent of responses Career Education Concepts Responses shown: 

1» Raw data 
2. Percent of total 



responses 
3» Total teachers 



High 


Medium 


Low 


None 


The 


student knows - responding 


•JO /PA 




2/0 


0 


a. 


the physical and emotional benefits of under 










35 


standing; and respectin - self and others 
throughout life. 


21/62 


11/32 


1/3 


1/3 


b. 


that success in his career is dependent on 










3k 


satisfactory interpersonal relationships with 
employers and fellow workers. 


18/53 


12/35 


3/8 


1/h 


c. 


the personal, social, economic and political 










3h 


reasons for work in our society. 


26/76 


6A8 


2/6 


0 


d. 


that work is a dignified human activity 










3k 


which gives rights to and requires responsi- 
bilities from its participants. 


25/72 


7/20 


3/8 


0 


e. 


that in our society he is dependent on the 










35 


goods and services of others for his 
welfare and survival. 


9/35 


16/Ii6 


8/23 


2/6 


f. 

35 


that skill in job exploration, selection and 
preparation can lead to continual enhancement 
of his career and to greater personal ful- 
fillment. 


11/31 


21/58 


Vll 


0 


p;. 

36 


the physical and psycholop^ical reasons for 
work and leisure activities. 


7/21 


20/59 


6/18 


1/3 


K 

3k 


how to evaluate his aptitudes, interests and 
abilities in explorinp; career opportunities. 


12/3U 


13/37 


10/29 


0 


i. 

35 


that individuals can learn to function 
effectively in a variety of occupations. 


7/21 


19/56 


5/15 


3/9 


J. 

3k 


that ev's^ry career has entry, performance- 
physical, attitudinal and educational re- 
quirements. 


1/3 


lU/lil 


17/50 


2/6 


k. 


career choice may help determine friends. 










3k 


associates and status in the community. 



(continued) 

Raw data/percent of respon ses 
High Medium Low None 
3/9 iWu m/ig 2/6 



8/23 7/2 0 12/35 3/2 3 
9/26 U/12 12/35 9/26 
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Career Education Concepts Responses shown: 
The student knows - 

1. that carter choice effects the amount and 

3h tvpe of leisure activity that may be pursued. 

The student is able - 

m. to select a tentative career choice based 

35 upon exploration of a wide variety of occupati 

n. to develop and apply the basix skills and be- 
3h haviors required to perform in one or more 
entry level jobs. 
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Low 


None 




9/26 


17/U9 


7/21 


1/3 


3h 


13 A3 


13/U3 


U/13 


0 


30 


17/59 


8/23 


h/lh 


0 


29 


7/21 


9/26 


18/53 


0 


3h 


17/50 


12/35 


5/15 


0 


3U 


15/12 


11/31 


9/25 


0 


36 


7/21 


10/29 


iu/)a 


3/9 


3h 


6/13 


10/29 


15/UU 


3/9 


3h 


7/21 


11/32 


15/uu 


1/3 


3h 


10/30 


11/33 


11/33 


1/3 


33 


13/37 


I'j/liO 


8/23 


0 


35 


Vll 


12/3I1 


16/U6 


3/9 


35 


h/13 


16/50 


12/38 


0 


32 


h/12 


8/2h 


16/U3 


5/15 


33 


h/12 


5/15 


19/56 


6/18 


3h 


6/18 


7/21 


I6/I18 


u/12 


33 


7/21 


12/35 


13/33 


2/6 


3h 


6/1^ 


Ih/hl 


13/33 


1/3 


3h 



Consumer Education Course Level Goals 

Students who participate in related activities 
will be able to - 



standard of living • 

3h - h. identify the sources and uses of credit, 

i, compare advantages and disadvantages of 
usini? credit. 

j» identify responsibilities of lender and 
borrower in a credit transaction. 

k. know the meanin? of basic terms used in 
consumer education. 



to his standard of living. 

identify basic consumer protec 
their provisions. 

list sources of information ab( 
protection laws# 

identify ways various public ai 
agencies protect the consumer. 

analyze consumers' rights to re 
safety in products, 

judge marketing techniques and 
affecting consumer decisions. 
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Appendix E 

(continued) 



Hirh 


Medium 


Low 


None 




Consumer Education Course Level Goals 












Students who participate in related activities 
will be able to - 


8/2U 


l6/'j7 


5/15 


5/15 


3U 


- t. 


identify ethical business practices. 


8/2U 


iW 


9/27 


2/6 


33 


- u. 


analyze the influence of cultural, economic 
and social factors on personal values^ 


8/2U 


10/30 


11/33 


U/12 


33 


- V, 


analyze how chanpinf^ life styles and life 
cycles influence values and goals. 


7/21 


12/36 


10/30 


U/12 


33 


- w. 


identify basic principles of financial 
planning. 


9/26 


9/26 


11/33 




3U 


- X. 


analyze how inflation may affect real income. 
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Prototype Instructional Guides 



ERIC 



Prototype Instructional Guide 



Textbook - Magic V7indows 
Publisher - Allyn ^c Bacon, Inc. 
Story - "Joey»s Job" 

Career and Consumer Education Goals 
Reading Course Goals 

Career Education Goals 

1» Attitudes and values toviard work 

2. Attitudes and values rer^ardin?; self and others 

3» Career education and the total cur-.'iculum (Knowledge base) 



Consurier Education Goals 

1, Evaluation of information and conditions prior to making consumer decisions 
2» Role of cons^jmers in our economic system 

3» Influence of personal values and goals on consumer decisions 
ii# Planning for economic security 
5» Legal rights and responsibilities 

6. Values, honesty, and fair play in economic relationships 



Reading Course Goals 

1. Vocabulary - word meaning 

2. Comprehension - explicitly stated information 

3. Comprehension - implicitly stated information 
Comprehension - interpretation and appreciation of information 
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He- do "o-> t^rnk Jcov f<-lt =i3 h'.- rode towa.-i Krs. Jonnron's hour.o? \ 
c! Could the' w,v krs. Johnuon treated Joey h.r/e helped hi^ feel better a-Dout com^ ^ 
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on to the next customers? ^• 

' S A. V.-h^n Joey's mother tells hiir. that she has to juy tomorrow's p.roccries with J 
' ' ' thp^-r (ioa-hr,ut money, wnat coea she rc-ally rean? Kxolam. 

B What a-if-^t'-c oo-3r-itionf.-coul'J r.otner use to see how r.uch r.onoy they will ^ 
' have to ouv .^oceries with? (1) After suotr-actinq the cost of r.akin-^ the ^ 
douf-hnuts froi- all of the r.oney she Pot froi-. their sales, sne will use to V- 

> buv groceries. (^/-•'■••-.^'''--•'•'''''^''-'•-•^••'■■•'^^'-^^ , ^xr not tPlI the- -rofit 

s C Do you rer.eroer Wnat businesses call this sur. of r.oney? (If not, tell the., profit 
• D S t°S dav after Joev's accident, what kinds of things do you t.a ink would oe 
> ??e nrft on notner's .grocery list? (flour, sugar, butter, flavor, frying o.l. ^ 
■ and paper sacks) ^ 




^ Questioning iiotivations 
> .hn fn..nv Will have to CO without food for dinner oecauso the ^ 
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dou.hnuts vere lost bu. the fx iy Groceries) } 
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ii:;;^r;he7.et .ack their loss? (raise orices)Cb.vf-— .'^■-•> C 
But would a family like Joey's oass on their loss to tneir custoners, r,a<.n, ■ 
ther. :iiy r.ore for the sarr.e product? ^ 
V.^o can conpare ti.e differences between Joey's mother's tools and that of ^ 
a Inr^o oakery? / 

in the future. .0 you think a - V^. - ^^.^^ SSiVs-Val.e. in savin-.- 
S^^^r'l^^n^'^S ^!;o.:".::n: "ent^or .oney as well a.^the coo.n.at;on .e.w.on^_ 
We'rW ilv rr..vcr:0 ^ • - .. • w-^. A ' ..'\/s/^^' 



■* Day L 



\. ^ \ ' \ ' VVX'- X ' V \y V 



.^Developnont of new vocabulary, soo Teichor's edition, pa -us 66-6? / 
% Guided SilRnt Rci'Jins, pa.^^oa 27, 23, 29 ^'^^ •/\-'\^'\./ 
/ Follow-up discussion followin/» silent rcadint: 

Motivation: Ask the chil'iren to speculate on how Joey's mother will feel when ho cor.OG 
y home with so n.any of their doucjhnuts unsold. ^ 

• Readinr;: After some discussion, have pupils finish reading; the story. 
FOLLCW-U'-^ DISCISSION? U\ / .^v/\/X X\ /\/\/ V^^^v^^V^ 



> 1. A. Describe Joey's notner's feelincrs about her son and the loss of her doughnuts? 
y fi. Kow did she let him know she was proud of the way he perforned his job? 

> 2. V.^cn Joey asked his mother if he should have deliVGrod the rest of the doughnuts,' 
y what did she nean by "You can't treat folks that way?" ' ^ 

y 3. A. Could Joey have been so sure that no one saw his accident? ^ 
B. V.Tiat kinds of things cou-ld have happened to Joey and his family had he sold V 
the doughnuts? ^ 

^ 4. A. Do you think there are people whose jobs are to help people when so;nothing like ^ 
^ this happens to theri? 

^ B.Does anyone knov a nan ngr.cd Ralph Nader? (Explain his job in relation to c^rs)- 
laws to protect consumers* 



> 
> 



5. Lcscrioe what Joo/ neant when he told his noth3r that the oirds were eatinc' their '^\^. 
^ dinner for tonorrov;? " \ 



> 
> 

> 



< 



V 6. A. V.Tiat are the most important things Joey's family needed? (f ood-shelter-clothin?) J 

B. V.nat do families need most to exchan?:e for f^ood, shelter, clothin.^, and how do 
/ tiey gat it? (money - joo or skill) ^ ' 

C. How important was Joey's mother's speci al ski ll to his family? 

D. Vfnat did the family decide to do with ncf special skill? (sell it) 

E. Does anyone hr/e any su,? /ostions as to how mother piot that list of names on Joey's ^ 
list? (maybe she i^ave away sam-^les of her cou^rhnuts) - explore ansv;ers 

F. V.nen stores place an ad in the paoer or when you see your favorite commercial 
on r</, what does that make oeoole do? (Go out and buy the orocuct) 

G. irnat is that called? 

H. Could the way in which Joey treats peoole act the same as an ad for their dou.Ynnuts?". 

> !• How important are peoole like Krs. Johnson to peoole like Joey and his family, and. 
^ oth'^jr people who m'i<e orocucts and orovi^io services? Exolain 

(Tney buy the product produced by the producers who use the profit to suooly their 

> need*) 

J. How does Joey's family provide a service? (dounrhnuts are delivered to their door) r 
K, V.>iat other services c-^n you naniC? 



> 
> 
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GAME KiGTRUCTIOnS < 

fMirpoca. "You'ro ttl " is designed to ^ 
teach, through rofc^ pfoying, voluvs such • 
es mahng decisions and compromises: ^ 
setting pnonncs: and seeing thf v/ew-< 
points, custofvs, and vuluas of others. 
fot best results, the teacher should . 
rejd both the game and thoso instruc-\^ 
tions thoroughly. ^ 

Sotting Up tho Gamobook. Havo slu-^ 
dcnis; {') unfold the newspaper; (2) y 
pbco fmc,ors on the small arrows; (3) ^ 
fold back, (4) close the book. ' <^ 

Ganorcl Procoduro. (for all skits) 1. y 
Have the v/hole class read tho first page ^ 
introduction for eiJch garqo. 2. N'oto the 
color codmg that ido mines that Qome ^' 
• on subsequent paycs. 3. Ask for volun- \ 
/ tcofs for each part Havo them como to/ 
the Ironi of the room (t^oto Each game / 
requires three players. However, parts ^'-^ 
/ marked wuh an aslonsk (*) may bD<C 
played by several players. Almost all / 
parts may bo played by either male or • 
female student . ) 4 Have each player ^ 
read his part ATiD ONLY HIS PART , 
' ctlently (Th's is vitrti to the o-»fne as ^ 
many ports contau; conflicting in^-.truc- <^ 
trons and purposes ) 5. Briefly end pn- . 
valely discuss each r>art witJi us player. ^ 
, Be sure he undtirs./MKi ; both the siiua* / 
lion and who! hn i'> ftxpectefl to c.'o ^ 
' S;>cc!f»c Instriiciions. — Give 

the tt*am members a ten-mmutn time *; 
l»mit to roach a aecisjon. Astronaut end , 

* Jail — Hove tho deciding p-^riy [Com- 

. mander and Judge) each explatn the sit- < 
uaiion to the oihers. then announce his 
"deciSJon" after role-play. Zoo and * 
Jones — Keep tho zoo keeper and pohce / 
officer out of the action until the Lttua- 

• lion IS wGll-dcvclopcd. Say —Be sure 
the forrianrr understands his peculiar / 
jumping custom. Ouiiion him not to ^ 

' spcakany Engl '.h ^ 

After tho PIriys. Hole-play assumes its 
icachinq vnluo v.:i5i full diccussion Use < 
thf.'se Q'leM'un', aiier each skit. To the ^ 
pctors How (Id you fcol rlcin:; this ^• 
pari? 7;h.it v..r» eoi y t it? Hard? \ 
VVrini or (iidn't you li^c?^ Were the ^ 
olherr, f.i»r? VVh a did ycvj Inrn? Tn tho 
.audience Vv'fuj v/as right in this play? < 
VVrio w.'^ wrorvj? How would you havo ^ 
pl.iycrl the p^'l dnlfjrcnlly? ^ 
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^ V.'riO WILL RSTURN? i •: . * Y( ~iV ' /'^A 1 

W^t** (*- »rJ, (.M, 1^ hr^ lr« (•r*..«'V)r «wM (t ^ . V' ^jfj ! 1 " 't-' 

i V^HATSNcVVATTHEZOO? t' v . , ;\ " "T.- 

I A r.vi* « « th««^v prw *■ r*i k>« art •-"'•I •*« |] 'j V--. \ \ . .'* ! f 
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j CRAZY OLD JOr:'iS' 

I two r*t»t »•*■ m< 
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TO JAIL OH NOT TO JAIL j \ ^ '^^^ I 



WHAT DID Ki SAY? 
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•ZOO VISITOR 



/ ASTRONAUT CO\',MANDER , . 

— — ..A.^ I'lS- ' 

f -A STUDENT ^ -^A^] 

^ ,v;-;:;.-'-'.\ 

If A JUDGE IN A COURT | , 4::ri-^^G'-- 




FAST FRAN-STAR FIELDER f [ 



|| FAST F 
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( ..1 / RULEBOOK RONNIE j '..^./^ 

f .- '■ ' ] \( ASTRONAUT STAR fINDER i / '^'"^'} 
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ASTRONAUT ENGINEER . . 
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story Caravan 

Al lyn and Bacon 

"The Peddler's Clock" 



Grade 3 

Written by Eleanor Swanson 
pp, 48-65; T,M, pp 82-100 
Activity Book pp- 23-28 



Objectives 

f The students will examine the relationship of supply and demand as 

directed toward the rural economy of the story and the urban economy 
of the present time, 

II The students will identify psychological factors which influence 
consumer decisions concerned with bartering, 

III The student will differentiate between "needs" versus "wants" and will 
respect differences in adult and child directed priorities. 



pp 48-51 Mother's wants were concerned with a decorative clock for the 
clock for the kitchen. Father considered this a frivolity and 
stood firm in the fact that his big silver watch was enough 
timepiece for the household, Timothy and the other children 
told time by the sun. Grandmother Bell was the only family 
member to recognize Mother's want as being a basic need for a 
c lock in the house, 

pp 51-60 The peddler arrived just before supper on the same day Father 
had gone to the village on business. Mother traded Muley, the 
cow Father had recently purchased, for a beautiful clock with 
pink roses on its glass, Timothy was heartbroken. He con- 
sidered Muley to be his cow. The peddler's gift of three cow 
bells only deepened Timothy's loss, 

pp 60-64 Father returned the next afternoon. At supper time he heard 

the six cheerful notes at the clock as it struck the hour. He 
was angry that Mother had traded Muley for an ornament. 

The next day Father recognized Timothy's loss, Timothy knew 
Muley was worth more than the clock, Timothy told Father that 
he was making plans to work for Mu ley's new owner to pay for 
her. 

Father immediately left on business, saying he would return 
before supper. He went to the village and paid for the clock. 
He brought Muley Lack to the farm. Everyone was happy, Timothy 
was especially happy. Now he had three cow s to wear the three 
bel Is. 
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Act i V i ty I 



Before this activity the teacher may have introduced other activities concerning 
self-awareness. For this activity the students will design two faces — a "happy 
face" and an "unhappy or sad face." These faces may be used separately, or 
may be stapled or glued to a tongue blade or strip of cardboard and turned as 
needed. 

(pp. 50-51 and pp. 54-60) should be of value to this activity in leading the 
students to concepts concerning their own and others' feelings. Mother is 
disappointed (p. 50) about Father's purchase of Muley. The student reading this 
paragraph would hold up the "unhappy face." Father, Grandmother Bell and 
Prudence's readers would show their unhappy faces. On p. 51 where everyone 
laughs, the readers would all turn their faces to the "happy face" side. 

On (pp. 54-60) the students would find that Mother's and Timothy's feelings 
differed greatly concerning Mu ley's value. Mother's tears came (p. 55) when 
she asked the peddler to remove the clock as she had no money. Timothy's tears 
came, (p. 57) when he realized that the peddler had accepted his cow as a trade 
for the clock. 

(pp 60-65) hold tense feelings that flow from the explosive anger of Father to 
the intense happiness of Timothy when Muley is returned to the farm. 

Vocabulary used may include smiled, cheerful, tears, sad, frightened, laughed, 
afraid, good, happy, gay, quiet, pleasant, nice, unpleasant, unkind, laugh, 
chatter, and happiness. These words are in the story (pp. 54-65). 



Activity I I 

The Activity Book for Story Caravan has two pages, p. 24 and p. 26, concerning 
"Antonyms" and "Synonyms". These pages may be used as an extension of the 
vocabulary in Activity I. 

The students may wish to explore a special dictionary which lists antonyms and 
synonyms. 

The students and teacher may wish to compose sentences using concepts concerning 
se I f-awareness. 

Sentences composed for synonyms may read: 

I. We heard happy laughter as the children played "Follow the Leader" 
through the wading pool. 



peacef u I 



joyous 



p I easant 



2. 



The clown looked very sad as he picked up the broken balloons. 



sorrow fu i 



fortunate 



un I ucky 
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3. Father had much p I easure from his big si Iver watch. His own Father 
had bought it many years ago, 

pleading playmate enjoyment 



Activity I I I 

The teacher and students will have discussed basic "needs" of food, clothing 
and shelter as compared to "wants". They will have qualified the differences 
of the rural Bell family "wants" and their own urban fami ly 'Wants" that qualify 
as vicarious needs in which the whole family finds pleasure or satisfaction. 

For this activity the students may make a I i st of "wants" and, later, may 
classify them as to "child wants" and adult wants. 

Catalogues may be brought from home or provided by the teacher. The students 
first participate as consumers. After deciding on a personal budget, they 
prepare a list and investigate the prices of several items. Later, they shop 
in this way for each member of the family. 

To generalize the principle that their "wants" change as they grow older, 
they each make a picture story of I want I used to want and I will 

want ... (see the cut outs on the inside of folder). 

A symbol may be chosen for each "want", present, past, and future. For 
examp le: the past, or center "I used to want", could be a square; the future 
"I will want", a cloud, indicating dreams of wants to come in adulthood; the 
present, "I want", could be a triangle, indicating growth in making choices. 



Activity IV 

Some of the students may lack skills in telling time. An investigation of the 
different types of clock faces, and an inquiry into the variety of clocks made 
through the centuries will help these students improve their time telling skills. 
Math, science, health, and social studies books may be examined for time 
related activities. 

"Sundials to Digital Clocks" could be the title of this activity. The students 
inventor/ all timepieces in their school and select two or more types to dove I op 
marketing and distribution concepts. 

Students who like to write may choose to write advertisements. Students who 
like to draw may choose to be display workers making signboards and/or show- 
cards. Some students may make up games or rhythms that go clockwise or counter 
clockwise. Students could use stick figures of children as the numerals I, 2, 
3, and thus gain skills in time telling. Students who choose to do research 
will "want" to read or report their findings to other students. (See front 
folder of "The Peddler's Clock"). 




The King Features, Popeye and Marketing and Distribution Careers , will aid the 
students in exploring the variety of occupations involved in the cluster. 

Popeye and Manufacturing Careers may be used, also, to the students learning 
advantage. An assembly line could be developed, and the students, who needed 
time telling skills, could assemble clock faces on paper plates. Students 
would discover the principle of efficiency by working in an assembly line 
production versus each person assembling a clock alone with all materials kept 
in order. 



Title of Text: "It^s SchooUine" Kin/Der Owl Series, Onide Level K-1 
Publisher: Holt, Rinehart and VMnston, Inc. 

Title of Story: pa^rs illustrating mailran, policeman, firctruck (firer.jan), 
garbage can?^ ([;arba£;enan). 

PurpoHP of Lesronr. (Goal Ftatenent) 

#2) Stvdonts vi.n be able to identify ty^cs of work perfor-.'-' by pernonn in 
their co-muni ty (particularly tho ser\iiCO career55 of a policeran, riaiL*T.:iri, 
fireman and farbarje^.an) • 

S^Tiopsis of Related Content: 

A ctudy of corj^ujiity helpers introduced in "It's School tine", linited to 
careers associated \n th SFr\'ice: 

a, police-nan c, garbaceman 

b. fireman d, mailr.an " - 



I 



Teacher Prrrarat.lon 

6. Materials redded 

a. .Filrr.s ^ 

1) »!odern Post Office 

2) llh^t Is a Cor.mmity 

3) The Policeman 

U) Ni-^ht Conzminity Helpers 

b, Filnstrips 

1) Cors\miity VoWors ^ Ilclfcr'; - Group TT 

2) Corir.unit:'' Helpers "A" 

3) Co:nwit7 Help^TS "B" 

k) ConmDnity Series: Sytt^rs In Our Crty. 

5) \Jho Helps Tc? "A^» 

6) V^o Helps Vr,7 "H" 

7) Wonderful World of Vork: Carrjdnr Your Mail 
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Records _ . 

l) Com-n^mHy Helpers 
Kits 

1) Fireman's Kit 
Speakers, tours, rrisc, 

1) Police Dept. of Portland, ?22 S, V. Pino; It. -S-itb (2?6-7?5l ext. 3ia)(tcur) 

2) Int. ".-rn. of CMefs of Police, I31?l5th St. N.V., Wachjr.cton D.C. 20036 

3) Portlan-i Mre P/jro.-ii, 55? S.v. Ash (22J^-6ll4l Ext. k92 or (tour) 
I4) Int. Af?sn. of Vive Flnhters, 90^ l6th St. V.M., VasMnrtbn D.C. 20006 

5) ^^iltnor>ah I.F.D. (25^?-l^!il) Career Specialist 

6) TPA?. - Speakers Bureau (222-yj2l) 

7) U.S. Postal Sor\i-ce, 7l5 n.V\ Hoyt; Ilr.^. Mai-ie Ed-non (226-3361 ext. 1?5:^) (tour) 
Boo!rs 

1) Alfred, Leids P'-hir.d th^ Fcenes At The Po^t orfire , T}c•^r^^ 1^6^ Grade 2 

2) Rayl, Jeanne A. City Vnrk^r-. , F^tts, 1969, K-3 

3) Sr^.hvartz, Alvan N-' ^ht "Vr^-orp , ^^.tton, I966, K-3 
I4) Slobodlcin, Lewis Re-vl About th/; Poli ccrnn , V'atts I966 Or-^dc 2 

» Re-id Ahoi:t tho Po-^^-->-r , Vfatts I966 Grade 2 

5) Career ^d, AnrVn_^2l!l^ r^ctivHies .vllil, lli2. 



?• Motlvatlnr* statement: J-t*5 ^cU^I HTu**^ " 

Boys and c^rls, \re're poinf; to sponrt some tine learrin^ about four very 
importr.nt jobs thit must bo performed in our community if wo are to li\'e 
safely and happily# 

8« Procedure 
a* ^ireman 
b* Policenan 

c» Mailman ^ 
d. Garba^^eran 

(follov sirllar procedure for each of the four) 

O'^.^ective 

1) The child will recognize a fireman. 

2) The child vdll dercribe three duties of. a fireman. 
learninr: Activity 

1) Trace around ch^?d to make body fi^re, paint to look like fireman, 

2) >?rite to Int. kssn* of Fire Fighters for further information. 

3) Use Fireman's Kit. 
Instruction-^1 Method 

1) Have a fireman corne t'^ class in uniform, tell about his duties. 

2) See film "Kieht CommunUy Helpers", 
"3) Take a field trip to a Fire Station. 
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1) Pick out the picture of a fircnan from a selection of pictures of 
community helpers. 
. .2) ninstrate three duties of a fireman. 
9. Kvaluot^rr of Totnl I^rit 

a. Give e-^ch child a sheet of paper folded into fourths, label: 



no firemen 


no policciT^an 


no nijl^nn 


no g'x'^^^'fer.'ien 



Havo children illustrate each r.q,,aTe with a situation that could occur 
if there conr.ur.5ty helpers did not work for ug. 
b. Give ea'.h child a dittoed illustritjon of a iretropolitan stress scene. 

Have children add four ccnr.unity helpers to scene, each perfonnlnc a duty. 
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TUle of text; "let's Eat" Kin/Der 0>:1 Scries K-l prade level 
Piibli-her - HoTt, Rirehart and Winston, Inc, 
Title of story - entire collection of illustrated rapes 
Piirpo.'^e of InsiJon (Goal Stite^r.onts) 

i?3) Students vlll be able to dnscrlbe the 1 nterdependanno of work in a 
connunity (as exemplified by the food industry). 

A si!nplified study of the food industry, enro-nnassinn: 
a. the producer/collector 
b» the processor 
c. the distributer 
d» the cnnsuT^er 
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Card H\x - Attitudes and Values Recardinf Self and Others /(Jf^e*^ 
Rationiln: Many tines valuable lessons ror-'.rdin^ hunan brhivior can be presented ^K*^^*'*'*^ 

to children throur^h animal characterisations. 
99*5 Reading Objective: The child will expand the ran[!e of his eniotioaal responses 

by cmpathisinr vith characters • 
Story taken from S.R.A. Lnvel E Kittens and Children pp;. iil-li^. 
Career Objective: To f^ain understanding into other people's views and emotional 

needs vhich minht differ fron his oim. 
Materials needed: pict\ire of skunk 
chair 

2 children 

Procedure: Pefore readin:: the story to the class have children give words 
describing how they feel about skuaks« 

Example: (l) STT^.elly (2) scared (3) rim ?ivay (h) ret lost 

(5) don't touch (6) ?eive me alone. 
Next choose 2 children to act out a scene and role p'^^y the parts of 
(1) hinself (2) skunk. Ask then how would ynn feel and what would 
you do if you saw a skunk cominp, toward you« 
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Card # ^ - Un-.rstanding -ceptance of Others Emotion.. "iJarpinoss T.n 

Rationale: to present throvrh r^nc-i^ ^^d v-ri^ in pvr,innn+- u . 

- ana v. an explanation of h-rMness a-A to 

enphasi,-, that happiness is different things to all people. 
Reading objective: ro^^ i 

Career objectivo: Sane &r. for card ,f6 

To draw from thedr or.-n past experiences and make inferences as 
to vhat happiness ^i.ht be in a variety of occupations. 
Materials needed: prepared n-,sic and word chart of son. "Happiness Is" 
ditto or boardwork copy of 12 occupations and blanks 
crayons, pencils 
record "Happiness Ts" by 
Procedure: Put up chart before be.^nnin, lesson. Have children .ake s^all 

illustrations to ...omnany the chart and fill in the follornn, blank sp.ces: 

Har>nlrnss Is 

proachor 

a I . I its a prayer, prayer, prayer 

heatle 

^1 ]^^-^ a :^^a, ;i2a, yea 

^ 1 1 ^^^ a hole in one 



Activity 2 ci\t\nr.^ 

Either up on the blac>:boird or usinr the prepared ditto // do thn follo'.Ting 

le5?son. Have students su^pest and writo do'^ th?ir ideas, relatinfj to past expcri- 

enccr v^it happi»^ens would be to e^ch of the folloTH^T occupatiorr? , 

Happiness r.f'?.^'^ different things to different people. 
Fironm 

To a its a • 

Cook 

To a its a ^• 

doctor 
To a its a 

policenan 

To a it a • 

gas station attendant 

To a its a ^ • 

weatherman 

To a its a • 

waitress 

To a its a • 

welder 

To a its a • 

cab driver 



Card //3 - Attitndes and Valupp ref!ardin[»~Self and Others ^ — _ 

Activity ffl - This activity can be used in conjunction with the followinr^ Stories 
from 

I^vel E SRA PC. 7C-7J| A Trap "^or Big Ben /C.»^«-vv& 
Level E SIA j^z* mo^soxw the >ree Slcunk chifdk-e»^ 

99.3 Readier Objective: (Mid will recognize and ornnize facts and details from 

previously prepared friendship chart. 
Career Objectives: Child Fill recognize that writing is an expression of personality, 

'that throucrh participation the bisic qualities of a friend. 
Materials needed: Box >/eek slips of paper containing each child's nzr.e. 

Include teacher's name also. 
Procedure: Each child picks a name from box. 

Explain that this is to be your secret pal for 1 week. 

Discuss with children ways a s'^cret paV can try to be a better friend 

to the child they picked. The teacher also picks 1 child's name and 

taVes part it the experiment. 

The only rules are: 

Child cannot tell anyone whose name he or she Dicked. 
At the end of the week have each child write a short note to their 
secret pal revealint^ who they were. 
Last, evaluate with the children. Did you learn one new thinrj about 
^ your secret pal? 
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— ' Card //3 - Attitudes and Values rerardinp Self and Others ^ " 

• Activity {^1 - This actUaty cm be used in conjunction with the following Stories 
from 

Level E SRA pg. 70-7h A Trap "^or Bi^ Ben k^^^f^^^ 
- Level E SIA p^-. Blonsom the Vee Slcunk ^^'^ 

99.3 R*^adin?i Objective: Oild will reco^^nize and orranize facts and details from 

pre\dously prepared friendship chart. 
Career Objectives: Child vill recopr.zo that writin*;: is an expre^^sion of perso*^ility, 

'that throuc^^h participation the bnsic qualities of a friend* 
Materials needed: Box week slips of paper containipt^ each child's na:ne. 

Include teacher's n'jr.c also. 
Procedure: Each child picks a naxr.e fro-n box. 

Explain that this is to be your secret pal for 1 week. 

Discuss with cl;ndre.i wa3rs a secret pal caA try to be a better f-^iend 

to the child they picked. The teacher also picks 1 child's n.iirje and 

takes part in the experiment. 

The only rules are: 

Child cannot tell anyone whose nane he or she picked. 
At the end of the week have each child write a short note to their 
secret pal revealing who they were. 
Last, evaluate with the children. Did you learn one new thing about 
your secret 
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All 2*^1 a nd Paoon 

»d/. Knoi;-it-;dl" pp. 3!l-)i6; T.M. pp. 71-35 

Activity PooV pp. T*'-22 
Test to extend Coi^.^unity Yodical/Health Cluster concepts 
HciDth and Oro^-th 3 

"How Doe3 a Ccr;muaity V.'ork for Health" pp l?u-173 
!• The st)idcnts vrlll recornize and differentiate the career preparation of the 
Tnake believe "doctor" of the story and careers in the medical/health cli^ntf^r 
of tod^y, 

TT, The st\ident5 vlll read and surrarize concepts developed in the grade level health 
texts concorninr; co-.r^nlty health workers (i.*"., Public Health Nurse) 
ITT Thf- stiid'snts wil] read and enjoy tbp Kin[j Feature publication, paining insifhts 
into a >ddo variety of careers in the medical/health cluster, Popeye the SaP.or 
and l^^alih nn^c^rs , Kinc^ Fcat\ires, 235 Past li5th Street, New York, New York, 
10017. 1$ careers in conic book text, each title priced 1 to 25 copies, 25#> 
26 to 99 copies, 20^, etc. 



IV 



(Ser^ p, li for roilSt Th» ntvidqnts , , , ,of th^ filrstr5 



5p '^To tho HorH^il") pp* 




35-^36. Peasant Kifjh becarn a doctor very qin'ckly. He f^oTd his tvo oxen and 
cart and bought the items the doctor +.old hL-n to buy, pp. 3?-39« Day by day 
vent by and nothinc happened. Dr. Knovr-It-All felt like a different person. 
He sat in his office with the si-^n outride. His salves and medicine bottles 
were inside. At last someone cane. Instead of a doctor the lord wanted a 
detective to find who had been stealinf^ his vealth, pp. U0-Ji6. Nov the fun 
really startnl If Dr. Knov-Tt-Al*l could bcc-^'-e a doctor by dressinr: up and 
buyinc a few bottles and pellets, he could be a detective by s^yin^ the ri^ht 
i^ords at the rirht tirie. 
I. Firrt Acti^dty - May be used vrith any o^ all of the above story s^?-"".arics. 
A. "Word Stories" help build vocabulary. Place words in list form on the 
chalkboard or on a chart. Then read from the text but oinit the listed 
words as you cone to them. A child, who is standing at the chalkboard 
or chart, points to the omitted word. Or the whole growp, reading from 
their text silently an the reader reads aloud, may speak the onitted wor 
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P. 33 doctor 
sign 
shelf 
spectacles 
watch 

pointed beard 
different 



l^i It All " 



p. 36 Medicine bottles 
pellets 
pills 
patients 
rooster 
board 
painted 
nail 

Play the pane, "I'm thinkinr; of " p. 36 - saiae vocabularyj p. 38 - 

same vocabulary, 

(1) I'm thin'cinp of a hospital. Vhen people are ill and co there, they 
are called patients , 

(2) I'm thinking of your home. Do you have a fei7 Medicine bottles in 
your bathroom? 

(3) I'm thinking of the drugstore. There are many medicine bottles , 
p3 lis , and s al^-^? there. 

(U) I'm thin^cin;;^ of a sirn . Dr. Know-It-All nailed a boird with his 

nano painted on it over his door. 
(5) I'm thinkinc of an A^^ Pook . On the eighteenth pa^je if^ the letter 

"R". Opposite the letter ir a rticbiro of a rooster . 
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^ C. The "I'm thinkinrt of...." RO^r.e may be used to brinr. an understnndin^ o^* 

^' ' one or more of the Cor.,unity Health ^'^r'cers in thr- FpO^h .r.-l Growth text. 

. (1) I'm thinking of a person who If a vorker at our school (n^M.ic Health 
Nur..e). Read about this person on pp. l^^-l?? of Health Orowth. 
Turn to p* 

(2) I'm thinlcinn of our librarian. Ask our librarian if we have The 
First Book purses in oiir school library. 
II. Second Activity - T.V. Document -iry. 

SCO p. 1 (IV). The students understandin? of the variety of mec^i cal/health 
careers r..y be extended through the vieirin<^ of the filmntrlp/cassctte, "To 



the Hospital". This story of a little rrirl vith a broken ler; leads students 
into a modern hospital where they learn about the involved people and their 
Jobs. 
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!• Evaluation Instniment for Users 
of Prototype Instinictional Guides 

2* Survey Questionnaire Instrument 
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EVALUATION OF PROTOTYPE TEACHING GUIDES 

Grade(s) 

Evaluator 's Name School Taught 



Publisher's names of materials evaluated 
Title of story, poem, etc, 



Date(s) of use in classroom ^Date(s) of survey of materials 

(Please return to Area III office before June ju) 



I, Career, Consumer Education and Readinj» Course Ooals 

A« VThich goals were claimed to be met B. Check the level of attainment you 

by the Teaching Guides you reviewed? believe the materials met each of 

these goals, 

LOW HIGH 

1 2 3 li 5 

1. • 

2. 

3. 

li. 

$. 

6. 

?• 

8. 



None were stated 



90 
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II, Related Activities and Project Suggestions 



A. Please list the related activities and projects su^^gested by the teaching f^uides, 
then rate them as to your decree of satisfaction in meeting their supplementary 
developmental role in creating an awareness of career and consumer education 
concepts. 



General Description of the Activities St Projects: 



Level of satisfaction for 
their relevance & impor- 
tance to the project goals i 



LOW 
1 



HIGH 



1. 
2. 
3. 
U. 
5. 
6. 

7. 
8. 



\ Please indicate your level of agreement id.th 
each of the following statements, 

B» Do you believe awareness of career & consumer 
education is best accomplished through 
activities involving kinesthetic -mo tor 
participation? 



LOW 
1 



HIGH 



C. Participatory involvement through kinesthe tic- 
motor activities >ri.ll be too limited if the 
content within readinp; materials is relied 
upon as the introductory method to Primary 
level concepts. 



LOW 
1 



HIGH 



D. The related activities and project suggestions 
in these teaching guides provided sufficient 
participatory involement in creating an aware- 
ness for the concepts in the story content. 



LOW 
1 



HIGH 
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III# Validity of The Reading Content Centered Project 

A« Please review the purposes and gos-Is as stated on 
the abstract for the total project. The teaching 
guides and other prior activities developed by 
teacher committees appear to meet the purposes 
and goals of the project* 



LOW 
1 



HIGH 
k $ 



B» Creating an awareness for career and consumer 
education concepts by usinr? reading instruc- 
tional materials is an efficient way to ac« 
complish this objective among K-3 children^ 



LOW 
1 



HIGH 

h 5 



IV» Analysis of Prototype Teaching Guides 

A* Considering the present condition of format and content of the Teaching Guides, 
which of the following actions do you believe should be taken regarding their 
further use. 



_^review evaluator^s comments 
accept in present condition 



_gene rally revise 
eliminate from project 



I don't krjw 



Please write your suggestions concerning the following topics. 
1# Format of the teaching guide 



2. Selection of questions for use in discussing content of story 



FRir 



Packaging of guides and ancillary materials for storage and access 



Selection of related activities and projects 



Other topics 



Please put an X on the blank to indicate satisfactory treatment of the Coiirse 
Goal statements ^ listed below. 

1« In teaching 2. Could have been 
guides as developed for 

written. Teaching Guides. 

Career Education Goals 

!• Attitudes and values regarding 

self and others 



2. Attitudes and values toward 
work 



3. Career Education and the total 
curriculum (knowledf^e base) 

Consumer Education Goals 

1. Evaluation of information and 
conditions prior to making 
consumer decisions 



2. Role of consupiers in our 
economic system 

3« Legal rights and responsibilities 

k^ Values, honesty,and fair play in 
economic relationships 

5# Influence of personal values and 
goals on consumer decisions 

6. Planning for economic security 

Reading: Course Goals 

1. Vocabulary-vord meaning (99.2) 

2. CompraJ^nsion-explicitly stated 
infofiation (99.3) 

3« Comprehension-imDlicitly stated 
information (99.ii) 

h^ Comprehension-interpretation and 
appreciation of information (99.5) 



♦Evaluator: The sub-course level goals listed on the project checklist are pro- 
vided to help you understand the course level goals listed for 
part C. 
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A Survey of Classroom Teachers' 
Understanding and Application 
of Career & Consumer Education 
Course Goals and Concepts 



Introduction 

This questionnaire is part of the research project entitled '^An 
Integration of Career and Consumer Education and Reading and Language Arts 
Program Level Goals," The purpose of your participation is to help the 
project staff develop a better miderstanding of the extent that K-3 class- 
room teachers recognize the Goals and concepts implicit in their work with 
content > media and activities related to Career and Consumer Education, 
Certain other questions are asked with the intention of eliciting responses 
to suggested ways in which these concepts and goals are taught. 



Project Goal 

2.0 To survey the incidence and nature of application of consumer and 
career education awareness concepts in K-3 classrooms. 

Project Objective 

2.1 A survey committee will be able to create a procedure for describing 
the frequency and the nature of the teaching and student evaluation proce- 
dures used by primary school classroom teachers. 



Project Activities 

2.11 A survey committee consisting of the project director and two 
principals will prepare the criteria for Judging the occurrence of consumer 
and career education concepts in the plans, procedures, and measurement of 
learning outcomes that teachers may implement in their classrooms. 

2.12 The survey committee will develop a questionnaire instrument for 
surveying the occurrence of teaching career and consumer education content 
and concepts in cooperating classrooms in primary schools of Area III, 
Portland Public Schools. 



2. 



1. Please indicate the type of support you feel your building comnittees and/or 
Area III curriculum staff should provide in support of your efforts to teach the 
concepts of Career and Consumer Education. 

Indicate the need level of each of the forms of support listed "below. 
Need Right Need Not 

Hore Affi't Less Helpful Type of Support possible 

Inservice coursework 

Consultative services 

Teaching activities and media guides 

Self-contained kits for concept teaching 

Supplementary teaching guides outlining 
Career and Consumer Education concepts to be 
taught within regular subjects. 

Demonstrations, mini courses offered 
through the Teacher Resource Center. 

General orientation opportunities for teachers 
desiring information about field trips avail- 
able within metro area 

Are current support levels sufficient for the program and materials available? 

yes no 

2. Based on your past teaching experiences » to what extent do you utilize the 
concepts of Career and/or Consumer Education in the seven curricular areas below. 

Never Seldom Often Always 

1. Arithmetic 

2. Social Studies 

3. Science 

k. Basal reading materials ^ 

5» Literature materials 

6. Creative arts 

7. Health & Physical Education 



1) 
2) 
3) 
h) 
5) 

6) 
7) 
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3. Please indicate on the following scale the procedures you are most likely to 
choose in teaching concepts of Career and Consumer Education as part of teaching 
to the objectives of other curriculum. 

A. Teach Career and/or Consumer Education as part of teaching the 
objectives of other curriculum areas. 

Example: The wise use of family income is taught as part of a 
broader set of educational goals involving reading 
stories and discussing films about how the family 
plans to celebrate a holiday season. 

Never Seldom Often Always 

B. Teach Career and/or Consmer Education as distinct units within other 
curriculum content. 

Example: In a broad study of the "Community" several consecutive 

lesson units deal solely with developing awareness of the 
role community workers play in ensuring health and safety 
of the citizenry. 

^^^^^ Never Seldom Often Always 

C. Teach Career and/or Consmer Education as separate \mits from other 
Curriculum content; essentially, taught in connection with primary 
curriculum, but not in concert with such subject areas as comm\mity, 
pioneers, westward movement, etc. 

Example: Social studies textbook and related media are used in 

studying the Indian Commxmity. A separate \mit is taught 
in relation to methods of lending, borrowing, and exchanging 
goods and services within a community. 

Never Seldom Often Always 

U. Questions based on Comprehension Reading Course Goals can be used to emphasize 
story content that helps students become aware of concepts of career and consumer 
education. The purpose of the following exercise is to gauge your xmderstanding 
of five selected concepts by discriminating among four questions written to elicit 
a student's knowledge of content in stories related to career and consumer education. 

DIRECTIONS: Read each concept listed below that is stated as a Course Goal of 
Career or Consmer Education. Read the four questions, then put an X mark on the 
question that would not elicit thinking from a student showing his awareness of 
the associated concept. 

A. Career Education Concepts 

student knows the personal, social, economic and political 
;ons for work in our society. 

Why did Paul decide to ask his uncle for a Job collecting 
newspapers in the apartment building? 

Paul could have asked his father for the money. Why didn't he 
want to ask his parents for the money to buy the rocket kit? 
Why wasn't it safe to fire the rockets near the school? 
What reasons can you give for Mr. Johnson's willingness to biy 
Dick everything needed to build his model? 

U7 



1. The 
re as 

a . 

lb. 

c . 
d. 
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2, The student knows the physical and psychological reasons for seeking 
a balance between work and leisure activities, 

Explain why Pam's father felt Stont, her saddle horse, would 

have to be sold during the winter, because she didn't clean out 

his stall regularly, 
]b- Give two reasons Mr. Wilson did not expect Pan to leave Stont's 

sadd?.e on after she came back from the trail ride. 
0 * What do you believo was the main reason Mr. Wilson bought Pam 

a horse of her own? 
^d. Pam asked to have a large horse because 

1) Mabel had a smaller horse. 

2) her father wanted to ride it sometimes. 

3) she liked the color of Stont. 

B. Consumer Education Goals 

1. Tha student is able to explain how consumer skills can improve 
one's standard of living. 

a. What lesson did little Carl learn about the reasons people give 

for changing their minds about buying cold lemonade? 
Why do you think the boys didn't pay any attention to the store 

owner's explejiation about buying a larger size of lemon concentrate? 
^c. Locate the sentence that tells why Carl's older brother didn't 

take any change with him when he left the house to go sell lemonade. 
d. List the things Carl's mother bought at lower prices by shopping 

at three different stores. 

2. The student is able to analyze the impact of media on the individual. 

a. Which reasons do you agree with that Margaret gave for not 

watching rerun cowboy shows? 
b. "Tonight, each of you look at the newspaper, watch television, 

then tomorrow evening listen to the radio. Then, make a list of 

three things that were advertised which you would buy because of 

what you heard or saw." 
c. "Write an advertisement to sell your bicycle. Then, decide on a 

price for your bicycle, how much you are able to pay for the ad, 

and which would be the best way of advertizing the bicycle." 
^d, "Paul, explain why you think automobile commercials should not be 

advertised on cowboy television shows." 

3. The student is able to explain the relationship of supply and demand. 

^a. The bicycle salesman at the supermarket had twenty bicycles to 

sell, but the salesman at the hardware had only three left. From 
which salesman might you be able to hvy a bicycle at the lower 
price if both persons decide they want to get rid of all their 
bicycles during a one week sale? 

__b. "Can anyone think of a time when you thought you Just had to have 
a toy Just like the one another person owned?" 
c . How does the amount of deer and buffalo explain how far Red Crow's 
tribe ranged from their foothills camp? 

^d. "Don, why were you so surprised that Red Crow's father gave ten 

hides for the arrow heads?" 



5 

Assume that you were asked by a colleague to identify the main piurposes for 
teaching Consumer and Career Education instruction. Rank the following course 
goals as to level of importance in teaching K-3 students. 

High Medium Low None Career Education Concepts 

The student knows - 

a. the physical and emotional benefits of under- 
standing and respecting self and others 
throtighout life, 

b. that success in his career is dependent or; 
satisfactory interpersonal relationships with 
employers and fellow workers • 

c. the personal, social, economic and political 
reasons for work in our society, 

d. that work is a dignified human activity 
which gives rights to and requires responsi- 
bilities from its participants. 

e. that in our society he is dependent on the 
goods and services of others for his 
welfare and survival. 

f. that skill in job exploration, selection and 
preparation can lead to continual enhancement 
of his career and to greater personal ful- 
fillment • 

g. the physical and psychologiv-al reasons for 
work and leisure activities. 

h. how to evaluate his aptitude.-;, interests and 
abilities in exploring career opportunities. 

i. that individuals can learn to function 
effectively in a variety of occupations. 

j. that every career has entry, performance 
physical, attitudinal and educational re- 
quirements . 

k. career choice nay help detennine friends, 
associates and status in the community. 

1. that career choice affects the amount and 

type of leisure activity that may be pursued. 

The student is able - 

m. to select a tentative career choice based 

upon exploration of a wide variety of occupations, 

n. to develop and apply the basic skills and be- 
haviors required to perform in one or more 
entry level jobs. 
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High Medium Lov Hone Consumer Education Course Level Goals 

Students who peirticipate in related activities 
will be able to - 

a. identify sources of information, 

"b. develop skills in use of information. 

c, relate resources to needs and wants. 

d. apply the skills of the decision-making process. 

e. list tile steps in decision-making. 

identify effective shoppin^^ techniques. 

explain how consumer skills can improve 

standard of living. 

h. identify the sources and uses of credit. 

i- compare advantages and disadvantages of using 

credit. 

J- identify responsibilities of lender and 

borrower in a credit transaction. 

k. know the meaning of basic terms used in 

consumer education. 

1. explain the relationship of supply & demand. 

m. state why the economy is constantly changing. 

n. relate an individual's efforts as a producer 

to his standard of living. 

0. identify basic consumer protection laws and 

their provisions. 

V* list sources of information about consumer 

protection laws. 

identify ways various public and private 

agencies protect th'^ consumer 

r. analyze consumers' rights to reasonable 

safety in products. 

s. Judge marketing techniques and services 

affecting consmer decisions. 
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(continued from page 6) 

Kif(ti Mediun Low None Consumer Education Course Level Goals 

Students who participate in related activities 
will te able to - 

t. identify ethical business practices. 



u. analyze the influence of cultural, economic 
and social factors on personal values. 

V. analyze ho^r chancing life styles and life 
cycles influence values and goals. 

w. identify basic principles of financial 
planning . 

X. analyze how inflation may affect real income. 



mi/ to 
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A Response Form For 
A Survey of Classroom Teachers 
Understanding; and Ai plicat ion 
of Career ^ Consumer Education 
Course Goals and Concepts 



DIIlECTIonS ; Please indicate your responses to each request for information and 
evaluation on this form. Please complete this form and turn over to your building 
Principal • 

Part 1, page 2 



Need Right Need Not 
More Am' t. Less Helpful 



1. 
2. 
3. 
h. 
5. 
6. 
7. 



Part 2« page 2 

Never Seldom Often Always 



1. 
2. 
3. 
U. 
S. 
6. 
7. 



Part 3> page 3 





^Never 


Sjldom Often_^ 


^Alvrays 




Never 


Seldom 


^Often_ 


^Always 


C* 


Never 


Seldom 


Often 


Always 



Part Uj page 3 



A. 


1. 


a b 


c d 


A. 


2. 


a ^b_ 


_c d 


B. 


1. 


a b 


c d 


B. 


2. 


a b 


c d 


B. 


3. 


a b 


c ,d 



Page 5^ Career Education Concepts 
High Medium Low None 



a* 
b. 
c. 
d. 
e. 
f. 

h. 

i# 

j. 
k. 

1* 

m. 



Pages 6,7« Consumer Ed* Course Level Goals 
High Medium Low None 



a, 

b. 
c« 
d. 
e. 
f. 

g» 
h. 

i* 

j» 
k. 

1. 
m. 
n« 

0. 

p. 

q» 

s« 
t. 
u» 

Vt 

w. 

X. 
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Office Of The Supftrintendont - Area 111 / PORTLAND PUBLIC SCHOOLS / 1221 S. E. Madison / Portland, Oregon 97214 



Ray St«ed, Superintendent — Area III 



Telephone: M503) 233-2487 



TO:_ _Ralph Hodges 



Date: 11-26-73, 



Some questions « 

How will this be approached? 

How will use of data explained? 

Do you need all those responses? 

How do you plan on recovering data from forms? 

1. You might try puttin^j all response spaces on the right hand side. 

2. If you have more than 50 questionnaires use a blank electrographic 
answer sheet through testing department - also scoring. 

Page 3 - question #U Directions for use of questions at bottom of page 
and next page not explicit. This question could be written as a 
series multiple choice questions with more than one correct re- 
sponse • 

Page 5 - This appears to be a whole different task. VJhat do you want this 
info for? 



Have you thought of asking for this data at two different times to cut down 
the length? 

If you use hand scorinf^ had you considered pls.^tlc templates for each page 
to aid accuracy and speed? 



Mr. Bob Ralston 
AREA III 

RH:s Evaluation Specialist 
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Office Of The Superintendent - Area III / PORTLAND PUBLIC SCHOOLS / 1221 S. E. Madison / Portland, Oregon 97214 



Ray Steed, Superintendent - Area III 

TO: Ralph Hodf^e s 

From: George S. Ingebo 



Telephone: 1-(503)-233-2487 



Date: 12rl2rI3. 



Questionnaire items k$ 4: 6 are going to be difficult and a little upsetting 
for many teachers, I think* Will the teachers surveyed be volunteers or classes - 
how selected? 
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Orientation to the Use of Prototype Teaching Materials 
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Orientation to the Use of Prototype Teaching Materiplo* 

Title of Course: Imnlementation of Instructional Guides to Teaching 

Integrated Course Goals 



I» Purposes and objectives of the "Integration of Course Goals" project 

A. A Study committee of classroom teachers will be able to locate stories 
in K-3 readin^^ materials that provide content to teach students career 
and consumer education concepts. 

B. A Survey committee will be able to create a procedure for describing 
the frequency and the nature of the teaching; of career and consumer 
education and readinrr skills related to vocabulary and reneral compre- 
hension. 

C. The K-3 teachers in the six primary schools of Area III id.ll respond 
to a questionnaire survey of their knowledge and processes of teaching 
to career and consumer education concepts and recognizinr; reading 
course goals of vocabulary and general comprehension. 

D. Selected primary grade teachers will use the content of K-3 reading 
materials and career and consumer education resource materials to 
develop prototype instructional guides. 

E. Cooperating teachers in each primary school will be identified by 
each buildin^^ principal to be tr-^lned in implementation procedures 
for field-testing the prototype instructional guides; and trained 
to make an evaluation of these materials following a classroom test 
of their validity and usefulness. 

F. Selected classroom teachers will field-test and evaluate the prototype 
instructional guides and supplementary materials. 

G. Evaluation of the total T)roject will be conducted by a Project Advisory 
committee and a third-party evaluator based on procedures, products, 
surveys, and field-test evaluations that are produced in the project. 

II, Objectives of the field-test phase of the project 

A» Selected classroom teachers will be able to locate prototype lessons 
that are suitable for their students to read, discuss and engage in 
related activities. 

P. The management features of the teaching guides will be tested as to 
their clarity, sequence of instructional activities, and measurement 
function of student's acquisition of each lesson's objectives. 

C. The suggested media aids and supnlementary teaching materials will be 
used with the content to be read and judcred as to its effectiveness 
for enhancing the concept development and goal satisfaction purported 
to be acquired by the instructional guide. 

D. The prototype instructional guides wall be evaluated by participating 
field-test teachtrs and principals as to their overall effectiveness 
as instructional management g;;ides, and their contribution to fulfill- 
ing the goals and objectives of the project. 

Ill, Review of the criteria checklist of Integrated Goals 

Selected field-test teachers will be oriented as to the use of the 
checklist as an aid in identifying the content in the Language Arts 
materials used in Grades K-3. 

Pleld-test teachers will be given a sample set of a prototj'pe instruct- 
ional guide to illustrate interrelated course goals. 
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IV. Sugf^ested rrocediires for usinf^ the prepared prototype instructional materials: 



1) Suggested time allotments for reading and discussinr each story 

2) Suggested sequence of use of the ancillary materials and other nonprint 
media* 

3) The prototype materials' stated goals will be referenced to the descriptor 
elements, and synonymous conC' pts, that Study committee teachers believed 
were developed in each story. 

h) Discussion will be promoted among field-test teachers to exainine the appro- 
priateness of student-centered activities suggested by the guides, and/or 
those that spontaneously occur as part of the discussion and other ancil- 
lary activities* 

5) Discussion to resolve the differences among the prototype instructional 
guides as to length, format, objectives and activities* 



V* Evaluation of the prototype lesson guides 

A. Distribute the form "Evaluation of Protot;;/pe Teaching Guides" to each 
field-test teacher* Point out that the principal should respond on this 
form also* If there is disagreement between the classroom teacher and 
principal, notes should be made on the back side of the page. 

B* Part I - Refers to goals - This a judgemental question comparing goals 
stated on the protot/pe teaching guide with experience in using the guide* 
Part II - Refers to ancillary materials and management sugrestions. This 
is a judgemental response as to how the user feels about these activities 
and materials* Sections B - D are questions indirectly related to the 
prototype materials, in that they solicit the field- test teacher's response 
to strategies for involving K-3 students in activities other than the 
content in reading materials. 

Part III & Part IV A - Refers to validity and contribution of the prototype 
materials to the goals of th-^ project. 

Part IV B - Refers to field-test teacher and principal's suggestions for 
physical improvements of the prototype materials* 
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Appendix I 

Report of Formative and Summative Evaluation 



Third Party Evaluation; 

February 197I1 

July 197k 



Advisory Committee Evaluation: 
December 197k 
May 197k 



REPORT OF 



FORMATIVE kW SUT^IIATIVE EVALUATION 

by 

Marleen Pickens 
Project Evaluator 

David Douglas Public Schools 
Portland, Oregon 



PROJECT 

AN I'JTEGRATION OF CAREER AND CONSUMER 
EDUCATION km READING AMD LANGUAGE ARTS 
PROGRAM LEVEL GOALS 



Area III Portland Piiblic Schools 
Ralph Hodges, Project Director 
Applied Research Project 
No. R - A - 7ii 

June 29, 19 YU 
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PROJECT EVALUATION FORM 



An Integration of Career February 26 ^ 19 7U 

PROJECT Date 
and Consumer Education and 
Reading and Language Arts 
Program Level Goals 



OBJECTIVE 



2 Curriculum Development-Research 1.0 

Component Number" 
Determine the existence of consumer and career 
education concepts within materials currently 
used by teachers in grades K - 3# 



ACCOMPLISHMENTS: 



In compliance with this objective, the study committee 
developed a cross reference checklist and studied 
K - 3 classroom materials « 



STATUS OF OBJECTIVE! 

Ac c ompli s hed (x] Unc le ar Q 

Date Due: 

Partial Q Suspended Judgment [j 

Sept. 1973 

Not Accomplished LJ Activated JHj 



RECOMMENDATION (Optional): 

It is recommended that "Elements of Evaluation l.llC and l.lliB 
are included in the Study Committee and Survey of Materials 
section of the Black Notebook* 
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An Intec^ration of Career July 10, 197k 



PilOJLGT 
and Consumer Education 
and Reading and Language 
Arts Program Level Goals 


DATE 


OBJECTIVE 




2 Curriculum Development-Research 
Component 


1.0 

Number 


Determine the existence of consumer 
education concepts within materials 
used by teachers in grades K - 3. 


and career 
currently 


ACCOI^PLISHKSNTS: 



STATUS OF OBJECTIVE: 



Accomplished 
Partial 




Not Accomplished \_ 
RECOMT-SNDAT ION ( Optional ) ; 



Unclear \_J 
Suspended Judgment Q 
Activated | | 
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PROJECT EVALUATION FORM 



An Integration of Career Febru a ry 26 ^ 197U 

PROJECT DATE 
and Consumer Education and 
Reading and Language Arts 
Program Level Goals 



OBJECTS 



2 Curriculum Development^^Research 2.0 

Component Number 

Survey the incidence and nature of application of 
consumer and career education awareness concepts 
in K - 3 classrooms. 



ACCOIffLISHMSNTS: 



In compliance with this objective, the first part (2,1) : 
a survey committee developed a questionnaire for K - 3 
classroom teachers. 



STATUS OF OBJECTIVE: 

Accomplished Q 

Partial [x] 

Not Accomplished Q 



Unclear Q 
Suspended Judgment Q 
Activated 



Date Due 



Jan. IS, 197k 



RECOI^MDATION ( Optional ) ; 

Documentation regarding the status of Objective 2.2 and 
Elements of Evaluation 2,21A need to be provided by the 
project director 
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PROJECT EVALUATION FORM 



An Integration of Career 


July 10, 1975 


PROJECT 


DATE 


and Consiimpr Educition and 




Readin^T and Lanpoiare Arts 




Progran Level Goals 








2 Curriculuin Development-Research 


2.0 


Component 

Survey the incidence and nature 
of application of consumer and 
career education awareness con- 
cepts in K - 3 classrooms. 


Number 
i 



AC30KPLI3K-IENTS: 



STATUS OF OBJECTIVE ; 
Accomplished 
Partial 

Not Accomplished 



RECO::; SNDATION ( Opt ional ) ; 



Page 2 
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(Tj Unclear Q 

n Suspended Judgment Q 

n Activated □ 
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An Integration of Career February 26, 197h 

PROJECT DATE 
and Consumer Education and 
Readin^^ and Language Arts 
Program Level Goals 



OBJECTIVE 



2 Curriculum Development-Research 3»0 

Component Number 

Survey methods and materials actually used in teaching 
awareness of consumer and career education concents 
within reading and language arts curriculvmi 



ACCO/PLISHMENT: 



In compliance vdth objective 3»lj evaluation is not 
possible until the project director provides the raw 
data (3.11A), the report to show relationships (3,11B) 
and the Advisory Committee evaluation (3.11C)» 



STATUS Oh^ OBJECTIVE: 



A c c ompli s he d Q 
Partial □ 
Not Accomplished Q 



Unclear [[j 
Suspended Judgment [x]| 
Activated Q 



Date Due 
May 5, 197li 



RSCOM!-IE*mATION ( Op tional ) ; 
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PROJECT EVALUATION FORM 



An Integration of Career 
PROJECT 



July 10, I97li 



DATE 



and Consumer Education and 
Reading and Language Arts 
Program Level Goals 



OBJECTIVE 



2 Curriculum Development-Research 
Component 



Number 



3.0 



Survey methods and materials actually used in 
teaching awareness of consumer and career 
education concepts within reading and language 
arts curriculum. 



AGGOMPLISHKEKTS: 



STATUS OF OBJECTI\^ ; 

Accomplished Unclear Q 

Partial \^ Suspended Judgment Q 

Not Accomplished Q Activated | j 

R£CO^S^lIDAT ION ( Opt i onal ) ; 
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PROJECT EV.4LUATI0N FORM 



An Integratio n of Ca reer February 26 , 19 7U 

PROJECT DATE 



OBJECTIVE 



2 Curriculum Development-Instructional Materials U*0 

Component Number 

Develop prototype teaching materials and supplementary 
management tools for coordinating reading and language 
arts with consumer and career education program goals 
at awareness level. 



ACCOIgLISHMBNTS ; 

In COTipliance with Objective U.l, the Materials Development 
Committee developed prototype teaching materials and supple- 
mentary management tools. 

Objective li«2, the project director and one 
principal have developed procedure for inservice course. 



STATUS OF OBJECTIVE ; 
Accomplished Q 
Partial (x] 
Not Accomplished | | 



RECOMI-ENDATION (Opti onal) : 

It is recommended that the syllabus for the inservice course 
(Elements of Evaluation U«2B) is included with the exhibits 
in the black notebook provided the e valuator. 



Unclear Q 

Date Due 

Suspended Judgment Q 

April 19, 197U 

Activated Fl 

^ April 30, 197U 



1 1 fi 
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PROJECT EVALUATION FORM 



An Integration of Ca reer July 10^ 197h 

PROJECT DATE 
and Consumer Education and 
Reading and Langua-^e Arts 
Pror^ram Level Goals 



OBJECTIVE 



2 Curriculum Development-Instructional Materials U*0 

Component Number 

Develop prototype teachinr materials and supplement- 
ary management tools for cordinating reading and 
language arts v/ith consumer and career education 
program goals at awareneSvS level. 



AGGOMPLISKENTS: 



STATUS OF OBJECTIVE: 



Accomplished 
Partial 

Not Accomplished 



□ 
□ 



Unclear Q 
Suspended Judgment fH 
Activated | | 



RECO:^^^ 'DATION (Opti onal ) ! 
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PROJECT EVALUATION FORM 



An Integration of Career 

PROJECT 
and Consumer Education and 
Reading and Language Arts 
Program Level Goals 

OBJECTIVE 



2 Curriculum Development-field Testing 5^0 

Component and Evaluation Number 

To field test and evaluate the effectiveness and acceptability 
of prototype materials among cooperating teachers in selected 
primary schools. 



ACCOMPLISHMENTS: * 



February 26 , 197k 
DATE 



STATUS OF OBJECTIVE: 



Accomplished Q 
Partial Q 
Not AcconqDlished Q 



Unclear [X] 
Suspended Judgment Q 
Activated Q 



Date Due 
May 19. 197h 



RECOMME/JDATIO:^ (Optional) : 

* To determine what has been accomplished with Objective 5.1 
Objective 5.2, the information listed under "Elements of 
Evaluation" (5. HA, 5.12B, 5.21A, 5.22A) are requested 
from the project director. 
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PROJECT EVALUATION FORM 



An Integration of Career July 10^ 197U 

PROJECT DATE 
and Consumer Education and 
Readin:-^ and Language Arts 
Program Level Goals 

OBJECTIVE 



2 Curriculum Development -Field Testing 

and Evaluation 5»0 

Component Number 

To field test and evaluate the effectiveness 
and acceptability of prototype materials 
amon^: cooperating^ teachers in selected pri- 
mary schools. 

. I 

AGCOKPLISK^ENTS: 



STATUS OF OBJECTIVE: 



Accomplished 
Partial 

Not Accomplished 



m 
□ 
□ 



Unclear Q 
Suspended Judgment Q 
Activated | ) 



RECOI^NDATION ( Optional ) ; 
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PROJECT EVALUATION FORM 



An Integration of Career 

PROJECT 
and Consumer Education and 
Reading and Language Arts 
Program Level Goals 



February 26^ 197U 
DATE 



OBJECTIVE 



3 Evaluation 



6.0 



Number 



Component 

To evaluate overall feasibility, effectiveness and value 
of further ef T'orts to coordinate consumer and career 
education awareness goals with reading;; and language arts 
curricula in grades K - 3. 



ACCa^LISHMENTS ; 

In COTipliance with Objective 6.1, the advisory comjnittee 
in the fall, reviewed the objectives, instruments and 
research within the project context. 



STATUS OF OBJECTI\^ ; 
Accomplished 
Partial □ 
Not Accomplished P] 



Unclear Q 
Suspended Judgment [~| 
Activated [x] 



Date Due 
June 15, 197U 



RECOMME^TOATION ( Optional ) : 



Page 
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PROJECT EVALUATION FORM 



An Integration of Career 
PROJECT 



J vly 10^ 197k 
DATE 



and Consumer Education and 
Reading and Language Arts 
Program Level Goals 



OBJECTIVE 



3 Evaluation 



6.0 



Component 



Number 



To evaluate overall feasibility, effectiveness and 
value of further efforts to coordinate consumer 
and career education awareness goals ;vith reading 
and languaa;e arts curricula in grades K ^ 3« 



ACCOMPLISHMENTS: 



STATUS OF OBJECTIVE! 

Accomplished |X] Unclear Q 

Partial Suspended Judgment Q 

Not Accomplished Q Activated | [ 

REC0T1?SNDATI0N (Optional); 
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Review of Research Project - Advisory Committee 
Integration of Career/Consiuner Education and Reading Course Goals 

1 - December, 1973 

Introduction 

The purposes and objectives of the project have been presented. Please study 
the three materials that have been developed by principals, teachers, and the 
Project Director. At this point in time the project's products should be evaluated 
in tenns of a "practical criteria". This criteria will be used as guidance in 
further study and development of materials and other instruments. 
Directions - After studying the three materials, please show your degree of satis- 
faction v;ith each of the points of criteria listed below. Also, write a brief nar- 
rative evaluation which suggests support and/or criticism of the materials that 
have been developed to carry out the objectives of this project. Please show your 
degree of satisfaction that each element is appropriate to the purposes and ob- 
jectives of this project. 

1. Checklist of interrelated Course Level Goals 
Narrative comments 

See next page for narrative conaments 

2. Procedures for identifying readin?' content in currently-used K-3 materials 
Narrative comments 

See next page for narrative comments 

3. Teacher survey instrument 
Narrative comments 

See next page for narrative cedents 



Narrative Comments 



!• Prepared teaching guides for the identified story content. 

a) Strong interrelationship between Consumer Education and Career Education. 
V7ould like to include a sample in Consumer Education Kit. 

Well done. 

b) Materials are resource materials for classroom use by either teachers 
or students. 

The term r^uide should rive direction to activities, evaluation of 
activities, scope and sequence, etc. 

c) Difficult to evaluate guides because each guide needs to be evaluated 
individually because: 

1, Some stories so naturally and obviously apply to consumer/career Ed. 

2, Poems and stories have been delved into to such a degree that I feel 
the consume r/career aspects (treatment) have eked out points that 
would make poem no longer enjoyable. Some stories and poems should 
be just enjoyed and not analyzed. 

d) "The Big Cheese" from Sounds of Laughter ^ a very good story, very appro- 
priate for Consumer/Career Ed. 

e) "Old Lucy and the Pigeon" from Sounds of Laughter , (note my low level satis- 
faction) this is a delightful poem, leave it alonei 

2. Evaluation instruinent given te'achers using the"" teaching guides. 

a) Guide developers should use the "Evaluation" form themselves before sending 
guide inaterials on to future users. 

b) This should be resource materials evaluation. 

c) There is a need for a guide tol.dentify when and how to use these m^^.texlais 
and identify concepts. 

d) A very good measuring stick. 
3# Teacher survey instrument 

a) Looks good. 

b) I would like to see the Career Education concepts condensed - too many. 
Other comments. 

Choose readin- material for Career Education and Consumer Education wisely ^ 
Those that lend themselves to Career and Consumer Education not all stories 
and few poems perhans. Retain some stories for enjoyment. No need to dissect 
all stories. 



ERLC 



1 ^ ^ 



Satisfaction 
level 



Low High 

1 2 3 U 5 I 



1, Checklist of interrelated Course Level Goals 



Relevance 

Importance 

Scope 

Credibility 
Timeliness 



! 1 



2# Procedures for identifying reading content 



Relevance 

Importance 

Scope 

Credibility 
Timeliness 



3» Teacher survey instrument 



Relevance 

Importance 

Scope 

Credibility 
Timeliness 
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Review of Research Project - Advisory Committee 
Integration of Career/Consumer Education and Reading Course Goals 

2 - May 197U 

Purposes and Procedures 

The goals and objectives of the project have been reviewed. Please study the 
three materials that have been developed by principals, teachers, and the project 
director. After studying the three materials, please show your level of satisfac- 
tion with each of the points of criteria listed below. Also write a brief narrative 
evaluation which suprests support and/or criticism of the materials that have been 
developed to carry out the objectives of this project. Your evaluation should be 
made in terms of the appropriateness of each of the materials and the purposes of 
the project. Your remarks and evaluation will be used as guidance in further study 
and development of materials and other instruments. 



Narrative Comments 

1* Prepared teaching guides for the 
identified story content. 

See next pa^re for narrative comments, 



Relevance 
Scope 

Credibility 



Level of goals 
satisfaction 



Low — 
1 2 



--High 
h 5 , 



2. Evaluation instrument given teachers 
using the teaching guides 

See next page for narrative comments, 



Relevance 
Scope 

Credibility 



3^ Teacher survey instiniment. 

See next page for narrative comments. 



Relevance 
Scope 

Credibility 



1 



Narrative Comments 
!• Checklist of interrelated Course Level Goals. 



The ABC under each goal houid be listed in the master Goal sheet, (some 
comments in number 2 pertain to the checklist) 

Very Good] Very Complete I I would like to see each teacher in Portland 
have a copy of these typed on durable paper with the holes already punched 
so they could be placed right in the plan book. Hopefully they would be 
referred to whenever weekly plans were made in a variety of subjects. 

I found it difficult to identify what was expected from the teachers view- 
point because I had not used these text books or taught in the primary grades. 

The Directions on the cross-reference sheet indicate that a teacher should 
choose particular stories which contain Career/Consumer Ed concepts to extend 
a student's vocabulary and comprehension. Realistically, I don't believe this 
would happen. If a teacher uses SRA as the basal reading program, the students 
probably start at the beginning of a book. The Purple Turtle ^ for example, and 
read through to the end. A teacher could, of course, pick particular stories 
for their Career/Consumer concepts if these stories are supplementary reading 
materials. Also, I don't see that it is significant to cross-reference a six 
paf^e story which contains Career/Consumer concepts to a Program Reading Goal. 
The goals are so broad that any material, it seems to me, could be tied into 
them. If the intent is that vocabulary and concepts of Career/Consumer Ed 
will be extended — then this should be so stated. 

2. Procedures for identifying readini^ content in currently-used K-3 materials. 

The cross matching with readin?: goals is too cumbersome. It is difficult 
enough to determine what goal in Career or Consumer Ed a certain story is 
attemptinf: to demonstrate, without having to cross reference this with read- 
ing goals. As a classroom teacher these goals are already in mind when a 
lesson is presented, and need not, it seems to me, be made reference to on 
these forms. 

I see the reading course plans as being very complete. I appreciate especially 
the emphasis of goinn into comprehension in depth especially the implicit in- 
ferences and conclusions. 

For a teacher who is familiar with the content and concepts of the reading 
materials used, the procedures and grid system should be satisfactory to use. 
I found it very time consuming only because of the lack of experience and 
exposure to the materials. 

The procedure for identifying Career and Consumer Ed concepts in currently 
used materials arpears workable and the idea of identifying the concepts is 
excellent. ^'Ithout such identification I'm sure many teachers would read 
the stories without realizing that they contained Career/Consumer concepts. 
I do wonder, howeTOr, what the teacher will then do with the concepts. Is 
the purpose to show teachers that they are teaching Career/Consumer concepts 
merely by havi ng the children read the stories in The Purple Turtle , for 
example? Or will the concepts identified in a story be the starting point 
for some kind of elaboration or follow-up? 

If the concepts are bein^^ identified for the first reason, to develop 
teacher awareness of concepts they are already teaching, then I wonder if 
it would be necessary to go through the whole procedure for all reading 
and language arts materials. Giving teachers some examples, such as I 

Er|c 1 V4; 



had, plus the Career/Consumer Ed goals, mi,^ht be enourh to alert them to 
the potential of the materials in tenns of Career/Consumer concepts afid 
they could then easily pick out the concepts themselves in whatever materials 
they might be using. This procedure would have the advantage of cutting out 
a lot of work for your committee and would still, I feel, develope the desired 
awareness in teachers. 

3« Teacher survey instiniment. 

I have a v^ry favorable impression of this instrument. The questions are asked 
in such a way as to involve the teacher in the answering. In the activity 
matching questions with concents and golas — it is a bit confusing to have 
the questions carried over to a second page. 

I find the checklists v^ry complete. I would like to see them somewhat simpli- 
fied because I believe they would be of more use - however, I assume this list 
is just to be evaluated by a small group of teachers first. Some of these goals 
while taufTht incidentally I question that they may be a little sophisticated 
for K-3« For example under Career Education I thought (h) (k) could be 
postponed until later grades and (c) ?c (p) under Consumer Ed. 

This is a vrry good survey instruinent and each teacher in the pilot schools 
Schools should complete one if they weren^t asked to do so. This would be very 
useful in the planning of inservice for the staff of these schools when materials 
are completed and ready for the buildings. 

The survey should give a good evaluation of whether or not a teacher would be 
able to recognize Career/Consumer concepts Implicit in the materials with which 
she works* I assume that another instrument, is to be developed to measure the 
actual use of these concepts in the classroom. 

li# Other comments. 

Some general impressions if I may: Please excuse the arrows on nQr evaluation 
sheet. I had some difficulty detsrmining which sheets you were referin?- to — 
I hope I evaluated in the correct areas. 

I have a favorable attitude toward the intent of this project, but found the 
forms cumborsome as I specified. Also, it would be my hope that these forms 
would be presented as a skill development tool and not as a continuing require- 
ment after the skill of Goal interrelating is mastered. 
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